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1. Introduc�on and purpose of the methodological guide

This methodological guide has been developed as a prac�cal pedagogical tool for teachers of voca�onal healthcare 

subjects, teachers of prac�cal training and coordinators of voca�onal educa�on. Its purpose is not merely to 

describe the SPA3 project or to present the Spanursing plaLorm technically. Its main task is to translate the topic of 

spa nursing care into teaching so that learners acquire knowledge that is professionally accurate, prac�cally usable 

and connected to situa�ons they may encounter in spa, rehabilita�on and nursing environments.

The guide therefore connects three layers. The Grst layer is the professional content of spa nursing care. The 

second layer is the didac�c transforma�on of this content into thema�c plans, lessons, prac�cal tasks and 

re0ec�on. The third layer is the use of speciGc SPA3 project outputs, especially the mul�lingual picture dic�onary, 

tutorials, worksheets, tests and the overview of spa facili�es. In this guide these outputs are understood as 

suppor�ng resources, not as the only framework for teaching.

Methodological purpose of the chapter

The chapter deGnes the purpose of the guide, the way it 

should be used and the basic boundaries of its 

applica�on in teaching spa nursing care.

1.1 Why a methodological guide is needed

The SPA3 project responds to the need to strengthen the preparedness of future healthcare workers for the 

speciGc features of spa nursing care. The project applica�on describes the objec�ve of developing learners’ and 

students’ knowledge and skills in this Geld and of providing the educa�on sector with tools that bring teaching 

closer to the requirements of spa facili�es. In the methodological guide this objec�ve is translated into concrete 

teaching decisions: how to select a topic, how to place it within a voca�onal subject, how to prepare an ac�vity, 

how to involve digital resources and how to verify that learners understand not only terminology, but also the 

prac�cal role of the nurse.

In voca�onal educa�on it is not enough for a learner to hear the deGni�on of a procedure or complete a test. 

Learners need to gradually understand indica�on, contraindica�on, prepara�on of the environment, 

communica�on with the client, safety, hygiene, monitoring of the client’s response, recording and con�nuity with 

the therapeu�c regimen. This corresponds to the logic of professionally oriented educa�on, where knowledge is 

connected with skills, aItudes and responsibility. The European framework for voca�onal educa�on and training 
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has long emphasised quality, 0exibility and the link between VET and labour market needs (Council of the European 

Union, 2020).

The guide should therefore func�on as a bridge between the project output and everyday teaching prac�ce. 

Teachers should not look in it only for a ready-made text to read to learners. They should Gnd a way to turn one 

topic into a teaching sequence, to vary the level of diOculty according to learners’ level, to work with 

mul�lingualism and to maintain clinical cau�on in a topic that may otherwise driF towards promo�onal or tourism-

oriented language.

Editorial decision for the whole publica�on

Spa nursing care is not presented in this guide as 

wellness, tourism or leisure relaxa�on. It is described 

as a speci9c professional 9eld where healthcare 

indica�on, pa�ent educa�on, rehabilita�on regimen, 

safety, cultural sensi�vity and responsible use of 

natural resources meet.

1.2 Who the guide is intended for

The primary target group consists of teachers of voca�onal healthcare subjects and teachers of prac�cal training. 

The guide is wriPen so that it can be used by teachers of nursing, prac�cal training, clinical exercises, 

communica�on in healthcare, healthcare documenta�on, Grst aid, public health or voca�onal foreign language. 

The secondary target group includes coordinators of voca�onal educa�on, school management and staQ 

responsible for thema�c plans, project ac�vi�es and coopera�on with professional prac�ce.

Teacher of a voca�onal subject

Transforms an SNC topic into an objec�ve, ac�vity, 

re:ec�on and assessment.

Teacher of prac�cal training

Connects procedure, communica�on, safety and 

client monitoring.

Educa�on coordinator

Uses the guide when adjus�ng thema�c plans, 

modules and school materials.

School project team

Receives a common framework for SPA3 outputs 

and sustainability.

1.3 What type of teaching the guide supports

The guide supports teaching that is ac�ve, professionally grounded and safely transferable into the school 

environment. In this context, ac�ve teaching does not mean superGcial entertainment. It means that the learner 

works with a concrete situa�on, makes decisions based on informa�on, formulates an instruc�on for the pa�ent, 

dis�nguishes risk and adequately re0ects on their own procedure. This approach is close to experien�al learning, in 

which knowledge is based on experience, re0ec�on and subsequent generalisa�on (Kolb, 2014).

In the digital dimension, the guide builds on the idea that digital tools should increase the quality, accessibility and 

usability of educa�on, not replace the teacher’s professional judgement. The Digital Educa�on Ac�on Plan 2021-

2027 emphasises high-quality, inclusive and accessible digital educa�on (European Commission, 2021). In the SPA3 

context this means that the Spanursing plaLorm, the dic�onary, tutorials, worksheets and tests should be 

integrated into teaching in a methodologically guided way. They should not func�on as a separate repository of 

materials without pedagogical logic.

Teaching problem Recommended SPA3 element Methodological use

Learners know the term but cannot Mul�lingual picture dic�onary Transforming a professional term into a short 
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explain it to the pa�ent. pa�ent instruc�on.

Learners do not see the link between the 

procedure, indica�on and risk.

Worksheet + case situa�on Analysis of indica�on, contraindica�on and the 

nurse’s role before the procedure.

The teacher needs a quick professional 

input on the topic.

Tutorial Brief ac�va�on of knowledge before discussion 

or prac�cal training.

Understanding needs to be checked 

without a long wriPen task.

Test Diagnosis of weak points before moving on to a 

model situa�on.

Teaching should be connected with 

prac�ce and career orienta�on.

Overview of facili�es, loca�ons and 

indica�ons

Comparison of the nurse’s role in diQerent 

types of spa facili�es.

Table 1. Ini�al mapping of SPA3 outputs to common teaching needs.

1.4 Four working modes of the guide

To prevent the guide from func�oning as a conven�onal catalogue of chapters, each chapter works with four 

recurring modes. These modes help teachers quickly recognise the purpose of a given sec�on and how it can be 

transferred into a lesson.

Framework

Brie:y de9nes why the topic is important for SNC 

and voca�onal educa�on.

Transfer into teaching

Shows how to turn the topic into a lesson 

objec�ve, ac�vity, ques�on or learning task.

Working with SPA3 resources

Suggests when to use the dic�onary, tutorial, 

worksheet, test or overview of facili�es.

Veri9ca�on of learning

Recommends what the teacher should observe, 

how to ask ques�ons and how to assess the result.

1.5 What the guide deliberately does not do

The guide does not replace a nursing textbook, clinical standards, local facility regula�ons or medical instruc�ons. It 

does not prescribe healthcare procedures beyond the competences of the school and learners. It does not describe 

spa facili�es in promo�onal language and does not build teaching on the tourist aPrac�veness of loca�ons. Nor 

does it func�on as a stand-alone technical manual for the Spanursing plaLorm. Wherever the plaLorm is used, the 

guide explains why it is being used and what didac�c purpose it should serve.

Safety boundary of the methodology

When using the guide, the teacher must always 

dis�nguish between school-based training, a model 

situa�on and real care. In a real facility, the learner 

follows their competences, the instruc�ons of the 

responsible staA member, facility rules and the client’s 

current health condi�on.

1.6 How to read methodological elements in the following chapters

Short methodological boxes recur in the following chapters. Their purpose is not to decorate the text, but to help 

teachers orient themselves quickly. The “Methodological purpose” box summarises why the chapter exists. The 

“Teaching example” box oQers a short scenario or a speciGc procedure. The “Check ques�on” box helps verify 

whether learners are moving towards the intended result. The “Risk of simpliGca�on” box draws aPen�on to places 

where teaching could slide into inaccuracy, promo�onal language or dangerously general claims.
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Check ques�on for the teacher

If I had to transform this chapter into one lesson, what 

exactly would the learner be able to say, demonstrate, 

decide or jus�fy at the end?

1.7 Link to the European and professional framework

The methodological guide is situated within the European framework of voca�onal educa�on and training and 

within the logic of Erasmus+ Coopera�on Partnerships. Coopera�on Partnerships are intended to increase the 

quality and relevance of the ac�vi�es of par�cipa�ng organisa�ons, strengthen their networks and develop their 

capacity to cooperate at interna�onal level (European Commission, 2025). In the SPA3 project, this logic is re0ected 

in the joint development of materials, mul�lingualism and the sharing of experience from four partner countries.

For the digital part, the guide also uses the DigCompEdu framework, which describes educators’ digital 

competences in six areas and is applicable across educa�on sectors, including voca�onal educa�on and training 

(Redecker, 2017). For the inclusive dimension, it will also be appropriate to use the principles of Universal Design 

for Learning, which support the design of educa�on so that learners can par�cipate meaningfully in diQerent ways 

(CAST, 2024). In the following chapters, the nursing part of the guide will emphasise safety, eQec�ve prac�ce and 

professional responsibility, which are principles commonly highlighted in nursing professional frameworks and in 

interprofessional collabora�on (World Health Organiza�on, 2010).

1.8 Mini-template for using a chapter in teaching

Teacher’s step Recommended procedure

1. DeGne the topic Select one concrete SNC topic, e.g. client educa�on before a 

procedure.

2. Set the learning outcome Formulate what the learner can do: explain, recognise risk and give 

an instruc�on.

3. Choose a SPA3 output Select dic�onary entries, a tutorial, worksheet or test according to 

the lesson purpose.

4. Verify and re0ect Ask learners to demonstrate an instruc�on or analyse a model 

situa�on and re0ect brie0y.

Table 2. Basic procedure for transforming a chapter into one teaching sequence.

2. The importance of spa nursing care in voca�onal healthcare 

educa�on

CHAPTER ENTRY  |  Purpose of the chapter

The chapter explains why spa nursing care should be taught as a clearly recognisable professional area, not merely as 

a marginal note within rehabilita�on, balneology or general nursing prac�ce. Teachers will Gnd arguments for 

thema�c plans, project-based learning, prac�cal training and work with Spanursing outputs.

2.1 Spa nursing care as a bridge between school and professional prac�ce

Spa nursing care is important for healthcare educa�on because it connects clinical thinking, communica�on with 

the client, safe performance of procedures, work with regimen measures and orienta�on in the opera�on of a 

facility. In the SPA3 project, this area was deGned as a response to the need to bePer prepare learners and 
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students in nursing Gelds for the speciGc requirements of spa facili�es and for a shorter adapta�on period aFer 

entering prac�ce.

Teaching is not only about naming procedures. The teacher should lead learners to understand the rela�onship 

between indica�on, contraindica�on, the client’s response, procedural safety, documenta�on, educa�on and 

teamwork. Spa nursing care therefore becomes a suitable environment for developing competences that are 

transferable to hospital, community, rehabilita�on and long-term care.

DIDACTIC TRACE  |  Prac�cal implica�on for the teacher

When planning teaching, it is not appropriate to include SNC only as a list of procedures. Each teaching unit should 

include at least one link to the nurse’s decision-making, client safety, communica�on, documenta�on or pa�ent 

educa�on.

2.2 Why general nursing teaching is not enough

General nursing teaching provides a basic framework for caring for a person, but spa opera�ons bring diQerent 

situa�ons. The client is oFen not acutely ill in the hospital sense, but comes with a chronic condi�on, func�onal 

limita�on, pain, fa�gue, expecta�ons of a change in regimen and some�mes also uncertainty about the 

environment. The nurse’s role therefore shiFs signiGcantly towards educa�on, monitoring of response to a 

procedure, risk preven�on and coordina�on with other professions.

This shiF corresponds to the broader European emphasis on learning outcomes, transferable competences and the 

connec�on between voca�onal educa�on and labour market needs. Cedefop emphasises that learning outcomes 

should describe what a learner is expected to know, be able to do and understand aFer comple�ng the learning 

process. For SNC, this means that it is not enough to formulate a topic such as “hydrotherapy”. It is more 

appropriate to express what the learner can safely explain, prepare, monitor, record and re0ect on in a model 

situa�on (Cedefop, 2022).

Table 3. DiQerence between a general topic and competence-based teaching of SNC.

Common thema�c approach Competence-based approach Bene9t for prac�ce

The learner knows types of procedures. The learner explains the purpose of the 

procedure to the client and recognises 

situa�ons requiring increased cau�on.

Safer communica�on and a lower risk of 

mechanical performance of the task.

The learner describes the aids. The learner selects suitable aids, checks 

their cleanliness and connects them with a 

hygiene rule.

A direct link to opera�onal responsibility 

and the preven�on of infec�on risks.

The learner lists indica�ons. The learner works with indica�on, 

contraindica�on and the client’s current 

condi�on in a short case situa�on.

Development of clinical judgement at a level 

appropriate to VET.

The learner completes a test. The learner combines a test, worksheet, 

dic�onary and a short re0ec�on on the 

decision.

Stronger transfer of knowledge into ac�on 

in prac�ce.

2.3 SNC as a learning space for professional judgement

A strong feature of SNC teaching is the possibility of working with short clinical-opera�onal scenarios. The learner 

does not learn only the isolated deGni�on of a procedure, but learns to assess the situa�on, prepare the client, 

point out a risk, observe the body’s response, communicate respecLully and record essen�al informa�on. Such 

teaching supports professional judgement while remaining appropriate to the level of voca�onal educa�on.
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The WHO interprofessional framework notes that quality healthcare requires collabora�on between professions 

and the prepara�on of workers for team-based prac�ce (World Health Organiza�on, 2010). Spa care is highly 

suitable for this principle because the nurse comes into contact with the physician, physiotherapist, balneotherapy 

staQ, nutri�on therapist, recep�on staQ, the client and oFen also the client’s family.

TEACHING EXAMPLE  |  Model situa�on

AFer hydrotherapy, the client reports weakness, mild dizziness and uncertainty when standing up. In the role of a 

nurse, the learner should describe what they will do immediately, how they will communicate, which data they will 

check, whom they will inform and what they will record. The aim is not to diagnose, but to respond safely within the 

role of a future nurse.

2.4 Rela�onship to the labour market and graduates’ adapta�on

The SPA3 project is based on the understanding that graduates of nursing Gelds need to understand the speciGc 

features of spa care bePer so that they are more usable in prac�ce and their induc�on in spa facili�es is not 

unnecessarily long. Educa�on focused on SNC should therefore not be understood as an addi�on without relevance 

to employability. It has a direct rela�onship to the professional proGle of a graduate who understands regimen 

measures, procedure safety, communica�on with the client and the environmental context of opera�ons.

From the school’s perspec�ve, the beneGt is twofold. The Grst beneGt lies in the professional extension of teaching. 

The second lies in making another possible career pathway visible for learners and students in healthcare Gelds. 

This is par�cularly important where the regional network of spa, rehabilita�on or balneotherapy facili�es 

represents a signiGcant employment environment.

Table 4. Link between SNC teaching and the needs of the graduate and employer.

Need of prac�ce Teaching response Learner output Link to Spanursing

Faster orienta�on in spa 

opera�ons.

Work with a map of facili�es, 

team roles and the client’s 

typical day.

The learner explains the basic 

0ow of care from indica�on to 

re0ec�on on eQect.

Overview of facili�es, tutorials.

Safe performance of suppor�ve 

tasks.

Scenarios involving checking 

aids, hygiene and risks.

The learner names risks and 

proposes preven�ve steps.

Dic�onary, worksheets.

Communica�on with the client 

in a sensi�ve situa�on.

Role-play using simple pa�ent-

oriented language.

The learner transforms a 

professional term into an 

understandable instruc�on.

Mul�lingual dic�onary, 

worksheets.

Ability to learn from digital 

resources.

Guided work with online 

materials and short re0ec�on on 

resources.

The learner uses a digital 

resource and assesses its 

usability.

Tutorials, tests, plaLorm.

2.5 SNC as a suitable topic for ac�ve and experien�al learning

Spa nursing care is well suited to ac�ve teaching because it allows professional explana�on to be connected with 

prac�ce, observa�on, decision-making and re0ec�on. Experien�al learning emphasises the cycle of experience, 

re0ec�on, generalisa�on and new applica�on. This principle is prac�cal for SNC because the learner can Grst work 

with a concrete situa�on, then describe what they observed or decided, and only aFerwards formulate a general 

rule for similar situa�ons (Kolb, 2014).

In the SPA3 environment, this cycle can be transformed into a simple procedure. The teacher selects a topic, a 

short tutorial and 5 to 8 dic�onary entries, con�nues with a worksheet and ends the work with a brief check. The 

test should not be only a memory check, but a signal of whether the learner understands the rela�onship between 

the term, procedure, risk and communica�on with the client.
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METHODOLOGICAL PROCEDURE  |  Quick procedure for one lesson

1. short teacher input on the client situa�on

2. 5 to 8 terms from the dic�onary

3. one tutorial or part of it

4. worksheet with a case situa�on

5. two-minute re0ec�on on the decision

6. short test or oral veriGca�on

2.6 Added value of mul�lingualism and mul�cultural sensi�vity

Spa care is oFen connected with clients from diQerent countries, with diQerent language needs, cultural 

expecta�ons and rules concerning physical contact, modesty, pain, rest or diet. SNC teaching therefore naturally 

provides space for developing culturally sensi�ve communica�on. This is not a general declara�on of tolerance, but 

a concrete skill: formula�ng a safe, respecLul and understandable instruc�on.

In this respect, the Spanursing mul�lingual picture dic�onary is important not only as a terminology aid. The 

teacher can use it to help learners transform a professional term into a short sentence for the client, compare 

which terms diQer across partner languages and prac�se communica�on without professional overload. This 

procedure also supports inclusive teaching, because an image, a brief deGni�on and mul�lingualism reduce barriers 

in learning professional language.

2.7 Digital and environmental dimension of teaching

SNC teaching in the SPA3 project is not separated from digital transforma�on. Digital outputs allow the teacher to 

combine tutorials, worksheets, tests, the dic�onary and the overview of facili�es according to the speciGc topic and 

the learners’ level. The Digital Educa�on Ac�on Plan 2021-2027 deGnes a shared European vision of high-quality, 

inclusive and accessible digital educa�on. For this guide, this means that digital resources should increase the 

accessibility and quality of teaching, not merely replace printed materials (European Commission, 2021).

The environmental dimension of SNC is important because spa care works with natural healing resources, energy, 

water, linen, disinfec�on, disposable and reusable aids and the movement of people. The teacher should not turn 

teaching into environmental awareness detached from the profession. It is more appropriate to lead learners to ask 

how care can be provided safely, hygienically and eQec�vely while avoiding unnecessary waste.

Table 5. Three dimensions of the importance of SNC for voca�onal educa�on.

Professional dimension Pedagogical dimension European/project dimension

Indica�on, contraindica�on, monitoring, 

safety, documenta�on.

Case-based learning, role-play, re0ec�on, 

mapping of terms.

Quality of VET, digital transforma�on, 

accessible outputs.

Pa�ent educa�on and understandable 

communica�on.

Transforma�on of professional language 

into pa�ent instruc�ons.

Mul�lingualism, inclusion, mul�cultural 

sensi�vity.

Management of aids, water, energy and 

�me.

Decision-making in a concrete situa�on, not 

general slogans.

Environmentally responsible voca�onal 

educa�on.

2.8 Mini-template of argumenta�on for a thema�c plan

The following text can be adapted by a teacher or coordinator for a thema�c plan, school methodological 

document or internal jus�Gca�on for including SNC in teaching:

ADAPTATION TEXT  |  Text for adop�on and adapta�on
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Including spa nursing care in teaching develops learners’ professional competences in safe care, client monitoring, 

pa�ent educa�on, communica�on and orienta�on in the opera�on of a spa or rehabilita�on facility. The topic also 

supports digital competences when working with the Spanursing learning plaLorm and environmentally responsible 

thinking in the use of aids, water, energy and hygiene procedures. Teaching is implemented through case situa�ons, 

the dic�onary, worksheets, tutorials and brief knowledge checks.

3. Competence framework for teaching SNC

CHAPTER ENTRY  |  Purpose of the chapter

The chapter translates the topic of spa nursing care into a competence framework that can be used when planning 

teaching, preparing thema�c plans, designing worksheets and assessing learners. It is not a formal list of skills, but a 

map of what the learner should be able to use in a concrete professional situa�on.

3.1 Why a competence framework is needed

In teaching, spa nursing care can easily be reduced to the names of procedures, aids and facili�es. Such an 

approach is not suOcient if the learner is to genuinely understand the role of the nurse in spa opera�ons. A 

competence framework helps the teacher transform teaching content into concrete ac�on. It enables the teacher 

to decide in advance whether the learner should merely know a term, or use it in client educa�on, prepara�on of 

aids, monitoring of response to a procedure or recording in documenta�on.

The European approach to voca�onal educa�on has long emphasised learning outcomes and their clear expression. 

Cedefop recommends formula�ng learning outcomes so that they describe what a learner is expected to learn, 

understand and be able to use aFer comple�ng the learning process. For SNC teaching, this approach is prac�cal. It 

makes it possible to move away from general topics such as “spa procedures” and replace them with veriGable 

outcomes, for example: “the learner explains the purpose of the procedure to the client, states the main safety 

principles and describes which client responses need to be monitored” (Cedefop, 2022).

DIDACTIC TRACE  |  Rule for formula�ng a competence

A good competence for SNC contains a verb, professional content, a situa�on and evidence. “The learner knows 

hydrotherapy” is not enough. A bePer formula�on is: “in a model situa�on, the learner explains the purpose of a 

selected hydrotherapy procedure to the client, states two safety principles and records one item that must be 

monitored”.

3.2 Basic logic of the SPA3 competence framework

The competence framework in this guide is based on three layers. The Grst layer is professional. It includes 

knowledge of natural healing resources, procedures, indica�ons, contraindica�ons, aids, monitoring, 

documenta�on and safety. The second layer is pedagogical. It deGnes how the learner demonstrates understanding 

of professional content and the ability to use it. The third layer is project-related. It connects competences with 

Spanursing outputs, namely the dic�onary, tutorials, worksheets, tests and the overview of spa facili�es.

The framework is not intended as a binding curricular standard for all schools. It should serve as a prac�cal support 

that teachers adapt according to the Geld of study, year group, thema�c plan, available �me and learners’ level. For 

a lower year group, a competence may mean correctly naming aids and giving a simple pa�ent instruc�on. For a 

higher year group or higher voca�onal educa�on, the same area may include a more complex case situa�on, work 

with contraindica�on, decisions about passing on informa�on and re0ec�on on documenta�on.

Table 6. Working competence card for SNC teaching planning.
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Competence area What the learner should be able 

to do

Evidence in teaching Suppor�ng SPA3 output

Professional understanding of SNC Explains the purpose of the 

procedure, basic indica�on, 

possible risk and the nurse’s role.

Oral explana�on, short case 

response, work with terms.

Tutorial, dic�onary, worksheet.

Safety and hygiene Recognises hygiene requirements, 

checking of aids and situa�ons 

requiring increased cau�on.

Checklist, model prepara�on of 

aids, re0ec�on on risk.

Dic�onary, worksheet, test.

Client monitoring Monitors selected data before, 

during and aFer the procedure 

and dis�nguishes a normal 

response from a signal that 

informa�on must be passed on.

Scenario with observa�on record, 

work with vital signs.

Dic�onary, worksheet, tutorial.

Pa�ent educa�on Transforms a professional term 

into an understandable instruc�on 

for the client.

Role-play, short educa�onal text, 

peer feedback.

Mul�lingual dic�onary, 

worksheet.

Mul�cultural communica�on Chooses respecLul 

communica�on in situa�ons 

involving touch, modesty, a 

language barrier or diQerent 

expecta�ons.

Model dialogue, re0ec�on on 

wording, pair work.

Dic�onary, scenarios, test.

Digital work with resources Uses digital material for learning 

and checks whether the 

informa�on corresponds to the 

learning objec�ve.

Brief search, comparison of 

resources, use of the plaLorm.

Spanursing plaLorm, tutorials, 

tests.

Environmental responsibility Proposes a safe procedure 

without unnecessary waste of 

water, energy, linen or aids.

Mini decision-making in an 

opera�onal situa�on, 

argumenta�on.

Worksheet, case task.

3.3 Eight competence areas for teaching SNC

For the purposes of this methodological guide, it is useful to work with eight competence areas. These areas 

correspond to the SPA3 thema�c modules and allow the teacher to plan teaching so that it is based not only on 

knowledge, but also on decision-making, communica�on and safe ac�on.

Table 7. Eight competence areas and their interpreta�on for teachers.

Area Teacher interpreta�on Typical ac�vity

1. Introduc�on to SNC The learner understands how SNC diQers from 

general nursing care and rehabilita�on 

opera�ons.

Mind map of the nurse’s role in a spa facility.

2. Natural healing resources and procedures The learner connects a resource or procedure 

with its purpose, risk and regimen measure.

Short case situa�on with indica�on and 

contraindica�on.

3. Client monitoring The learner monitors selected data and 

understands when a response is necessary.

Record of the client’s response before and 

aFer a procedure.

4. Safety, hygiene and risk preven�on The learner prepares a safe environment and 

iden�Ges cri�cal points of the task.

Checklist of aids and hygiene steps.

5. Pa�ent educa�on The learner explains the procedure to the 

client clearly and without professional 

Role-play with a client before a procedure.
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overload.

6. Mul�cultural communica�on The learner communicates sensi�vely in 

rela�on to modesty, touch, a language barrier 

and diQerent expecta�ons.

Rewri�ng a professional message into a 

respecLul instruc�on.

7. Environmentally responsible SNC The learner looks for safe procedures without 

unnecessary waste of resources.

Mini decision-making task with water, linen 

and aids.

8. Digital skills The learner uses a digital resource for learning, 

checking knowledge and orienta�on in the 

topic.

Work with the plaLorm, tutorial and test.

3.4 Levels of competence mastery

Competences must be assessed appropriately. The teacher should not expect the same depth of performance from 

a learner encountering the topic for the Grst �me and from a student who has already completed prac�cal training 

or is working with a more complex case study. This guide therefore recommends three levels of mastery. They are 

not intended for administra�ve grading, but for teaching planning and clearer task assignment.

Table 8. Three levels of competence mastery in SNC.

Level Nature of performance Example formula�on of a 

learning outcome

Suitable evidence

Basic The learner names, describes and 

recognises.

The learner names basic aids for 

client monitoring and states their 

purpose.

Short test, work with the 

dic�onary.

Applica�on The learner uses knowledge in a 

simple situa�on.

In a model situa�on, the learner 

selects a suitable aid, explains the 

procedure to the client and states 

a hygiene rule.

Worksheet, role-play, oral check.

Integra�on The learner connects several 

aspects and jus�Ges a decision.

The learner assesses the client’s 

response aFer a procedure, 

proposes a safe procedure, 

informs a team member and 

records an essen�al item.

Case study, assessment rubric.

METHODOLOGICAL PROCEDURE  |  How to work with the levels

One lesson does not have to develop all levels. In an introductory topic, the basic level is suOcient. During revision 

or a prac�cal block, it is appropriate to move to the applica�on level. The integra�on level belongs mainly in case 

studies, prac�cal training, project blocks and summa�ve assessment.

3.5 Mapping competences to Spanursing outputs

Spanursing outputs should be used in teaching as an interconnected methodological system. The dic�onary helps 

name and visualise professional terms. A tutorial provides professional input. A worksheet guides the learner 

towards applica�on. A test checks understanding. The overview of facili�es connects teaching with prac�ce and 

shows that SNC is not an abstract topic, but a real area of healthcare opera�ons.

Table 9. Recommended combina�ons of Spanursing outputs by competence objec�ve.

Competence objec�ve Start of the ac�vity Applica�on Veri9ca�on

Understanding a procedure Tutorial on the topic. Worksheet with a simple client Short test and oral summary.
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situa�on.

Terminology and aids 5 to 8 entries from the dic�onary. Matching an aid to purpose and 

risk.

Mini quiz or descrip�on of an aid 

in the learner’s own words.

Pa�ent educa�on Dic�onary and short sample 

instruc�on.

Role-play before a procedure. Feedback according to a rubric.

Safety and hygiene Checklist from a worksheet. Model prepara�on of 

environment and aids.

Iden�Gca�on of two risks and one 

preven�ve step.

Orienta�on in prac�ce Overview of facili�es and 

indica�ons.

Comparison of the nurse’s role in 

diQerent types of opera�on.

Short re0ec�on on professional 

orienta�on.

3.6 Competence formula�ons for thema�c plans

The following formula�ons can be adopted or shortened for thema�c plans. They are wriPen to express a learning 

outcome, not merely the topic covered.

Table 10. Bank of learning outcome formula�ons for SNC.

Area Example learning outcome

Procedures and natural healing resources The learner explains the purpose of a selected spa procedure, states a 

basic indica�on, possible risk and a simple regimen recommenda�on for 

the client.

Monitoring The learner describes which data should be monitored before, during 

and aFer a selected procedure and when the responsible person must 

be informed.

Safety The learner prepares aids and environment for a model situa�on in 

accordance with hygiene and safety requirements.

Educa�on The learner transforms professional informa�on into a short, 

understandable and respecLul instruc�on for the client.

Mul�cultural communica�on The learner chooses appropriate wording in a situa�on where the client 

feels modesty, does not understand a professional term or has diQerent 

cultural expecta�ons.

Digital resources The learner uses a digital learning resource to prepare for a topic and 

brie0y jus�Ges which informa�on is usable in prac�ce.

Environmental responsibility The learner proposes a care procedure that maintains safety and 

hygiene while reducing unnecessary consump�on of material, water or 

energy.

3.7 Assessment of competences in SNC

Assessment of competences in SNC should be combined. A test checks basic understanding of terms and rules, but 

by itself it does not show whether the learner can communicate with the client or make a decision in a model 

situa�on. It is therefore appropriate to combine short tests with worksheets, prac�cal scenarios, role-play ac�vi�es 

and simple assessment rubrics.

A rubric should be concise. In ordinary teaching, three to Gve criteria are suOcient, such as professional accuracy, 

safety, clarity of communica�on, respect for the client and the ability to jus�fy the procedure. The teacher can use 

the same rubric repeatedly so that learners see that competence is not a one-oQ performance, but a gradually 

developing ability.
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ASSESSMENT  |  Mini-rubric for an SNC scenario

Criterion 1: professional accuracy of the procedure

Criterion 2: recogni�on of risks and safety measures

Criterion 3: understandable communica�on with the client

Criterion 4: respecLul approach and work with modesty or uncertainty

Criterion 5: ability to record or pass on essen�al informa�on

3.8 Inclusive use of the competence framework

The competence framework should also be usable for learners with diQerent educa�onal needs and diQerent 

language levels. An inclusive approach does not mean reducing professional demands without quality control. It 

means dividing performance into manageable steps, oQering several ways of working with informa�on and 

enabling the learner to demonstrate understanding also through an image, explana�on, dialogue, prac�cal 

matching or a structured answer. This approach corresponds to the principles of Universal Design for Learning, 

which emphasise learner variability and the need for mul�ple ways of engagement, representa�on of learning 

content and expression of outcomes (CAST, 2024).

In prac�ce, this means that the dic�onary can support learners with language uncertainty, the worksheet can oQer 

structured ques�ons and role-play can be carried out with prepared sentences. The teacher s�ll assesses the 

professional sense of the answer, safety and the ability to communicate with the client.

4. Integra�ng SNC into voca�onal subjects and thema�c plans

Integra�ng spa nursing care into teaching should not mean adding an isolated topic at the end of the school year. It 

should be a considered connec�on between voca�onal subjects, prac�cal training, language support and digital 

resources. If SNC is taught only as a separate lecture, learners usually gain basic orienta�on, but they acquire 

decision-making in concrete situa�ons, communica�on with the client and work with risk less eQec�vely.

This chapter therefore oQers a model for transforming SPA3 project outputs into thema�c plans. It is based on the 

principle of learning outcomes. Planning does not start with the ques�on of what the teacher will lecture on, but 

with the ques�on of what the learner should recognise, explain, perform safely, evaluate and transfer into 

communica�on with the client aFer teaching. This approach corresponds to the European understanding of 

voca�onal educa�on, which emphasises clear learning outcomes, employability and the ability to use knowledge in 

prac�ce (Cedefop, 2022; Council of the European Union, 2020).

Methodological principle of the chapter

SNC is not included in the thema�c plan as a separate add-on, but as a cross-cuIng professional topic. The teacher can integrate it 

into nursing, clinical exercises, communica�on, a voca�onal foreign language, informa�cs, environmental educa�on and project-

based teaching.

4.1 Where SNC belongs in teaching

It is most useful to understand SNC as a connec�ng topic between theory and prac�ce. In voca�onal subjects, it 

makes it possible to explain indica�ons, contraindica�ons, eQects of natural healing resources, client monitoring 

and procedural safety. In prac�cal training, it enables prac�ce in preparing aids, communica�ng, checking the 

client’s condi�on and recording observa�ons. In language teaching, it develops the ability to transform a 

professional term into an understandable sentence for the client. In digital teaching, it supports informa�on 

searching, work with the plaLorm and cri�cal assessment of sources.

The teacher does not have to create a new subject. In most schools, it will be more eQec�ve to insert SNC into 

exis�ng thema�c units. The advantage of this approach is a lower administra�ve burden, bePer con�nuity with 

subject content and easier use across diQerent years of study.
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Teaching area Natural place for SNC Example objec�ve Suitable SPA3 output

Nursing client care, condi�on 

monitoring, risk preven�on

The learner explains why selected vital signs 

are monitored before a procedure.

tutorial, dic�onary, test

Clinical and voca�onal 

prac�ce

prepara�on of the environment, 

aids and client

The learner prepares aids and describes a safe 

procedure before the procedure.

worksheet, dic�onary

Communica�on client educa�on and response to 

concerns

The learner formulates a short instruc�on for 

the client before the procedure.

role-play, dic�onary

Voca�onal foreign 

language

terminology and simple pa�ent 

instruc�on

The learner explains selected terms in Czech 

and one foreign language.

mul�lingual dic�onary

Informa�cs and digital 

skills

work with sources and online 

materials

The learner veriGes informa�on about a 

procedure and dis�nguishes a professional 

source from promo�onal text.

plaLorm, worksheet

Environmental educa�on responsible use of resources and 

materials

The learner proposes a saving measure that 

does not compromise hygiene or safety.

worksheet, case task

Table 11. Natural entry points for SNC in exis�ng teaching areas.

4.2 Procedure for adap�ng a thema�c plan

The adapta�on of a thema�c plan should be concise, evidence-based and usable. The teacher or subject guarantor 

should Grst iden�fy which parts of the exis�ng plan already relate to SNC. Then one or more learning outcomes are 

selected, suitable Spanursing outputs are assigned and the form of veriGca�on is deGned. This creates a realis�c 

change that can be implemented without intervening in the whole curriculum.

Recommended working procedure

1. Select an exis�ng thema�c unit.

2. Iden�fy which prac�cal SNC problem the topic opens.

3. Write one to three learning outcomes.

4. Assign the dic�onary, tutorial, worksheet or test.

5. Decide how the teacher will verify understanding and transfer into prac�ce.

Step Ques�on for the teacher Planning output Evidence for the school Risk being prevented

1 Where does the topic 

naturally meet SNC?

selected thema�c unit adapted thema�c plan formal addi�on without purpose

2 Which prac�cal problem 

should the learner solve?

short model situa�on scenario or worksheet explana�on without applica�on

3 What should the learner 

master?

learning outcome measurable formula�on unclear lesson objec�ve

4 Which SPA3 resources will 

we use?

combina�on of 

outputs

reference to material random use of the plaLorm

5 How will we verify learning? test, rubric, re0ec�on record or assessment missing evidence of impact

Table 12. Five-step procedure for integra�ng SNC into a thema�c plan.

4.3 Model integra�on into a thema�c plan

The following model shows how SNC can be inserted into a regular voca�onal subject. The model is intended as a 

template, not as the only correct version. The school may adapt the year of study, �me alloca�on, terminology and 

speciGc procedures according to its educa�onal programme.

Subject topic SNC integra�on Learning outcome Veri9ca�on

Measurement of vital 

func�ons

monitoring the client before and 

aFer a procedure

The learner explains when it is necessary to 

postpone a procedure and to whom 

informa�on should be passed on.

short test and case 

ques�on

Hygiene and safety prepara�on of aids, disinfec�on, 

risk preven�on

The learner describes a safe procedure for 

preparing the environment for a spa procedure.

checklist

Pa�ent educa�on instruc�ng the client before a 

procedure

The learner transforms professional informa�on 

into an understandable pa�ent instruc�on.

role-play

Team communica�on passing on informa�on about the 

client’s response

The learner brie0y passes observa�ons on to 

another team member.

model record

Natural healing resources eQects, limits and risks of The learner dis�nguishes an evidence-based work with sources
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procedures statement from a promo�onal message.

Environmental 

responsibility

consump�on of water, linen, 

energy and disposable aids

The learner proposes a measure that is 

economical and safe at the same �me.

re0ec�on in pairs

Table 13. Model integra�on of SNC into the thema�c plan of a voca�onal subject.

4.4 Minimal and extended model of integra�on

Schools diQer in �me alloca�on, programme proGles, availability of prac�ce and teachers’ experience. It is 

therefore useful to work with two levels of integra�on. The minimal model is intended for schools that want to 

introduce SNC without major organisa�onal change. The extended model is suitable where the school plans 

project-based teaching, coopera�on with a spa facility or systema�c use of the Spanursing plaLorm.

Area Minimal model Extended model

Scope 2 to 4 lessons in an exis�ng subject thema�c block of 6 to 12 lessons or a project day

Resources dic�onary, one tutorial, one worksheet combina�on of the dic�onary, several tutorials, 

worksheets, tests and case scenarios

Prac�ce model situa�on in the classroom connec�on to prac�cal training, an excursion or 

consulta�on with prac�ce

Assessment short test and re0ec�on ques�on rubric, scenario, team presenta�on and self-assessment

Evidence adapted thema�c plan and used worksheet thema�c plan, photo documenta�on without sensi�ve 

data, samples of outputs, evalua�on record

Table 14. Minimal and extended model of SNC integra�on.

4.5 Working with Spanursing outputs during planning

Spanursing outputs should be planned as a learning sequence. The dic�onary helps with terminology and 

visualisa�on. The tutorial provides professional input. The worksheet guides the learner towards applica�on and 

decision-making. The test provides a quick check of understanding. The overview of spa facili�es can connect the 

topic with prac�ce, indica�ons and career orienta�on. This procedure supports digital pedagogy, but it does not 

reduce teaching to work with the plaLorm (Redecker, 2017; European Commission, 2021).

Sequence for one lesson

Introduc�on: the teacher selects 5 to 8 terms from the dic�onary.

Professional input: learners watch a short tutorial or work with part of it.

Applica�on: pairs solve a worksheet with a model situa�on.

VeriGca�on: the teacher uses a short test or oral check.

Re0ec�on: learners formulate one sentence for the client and one safety rule.

SPA3 output Role in the thema�c plan When to use it Evidence of learning Note on inclusion

Dic�onary terminological and visual 

support

before explana�on or 

during revision

correct use of the term in 

a sentence

helps learners with 

language uncertainty

Tutorial professional input at the beginning of a topic 

or as self-study

answer to a control 

ques�on

can be paused and 

replayed

Worksheet ac�ve work with a problem during the lesson or 

homework prepara�on

completed procedure or 

scenario

allows structured support

Test veriGca�on of 

understanding

aFer explana�on or a block test result should be supplemented 

by oral explana�on

Overview of 

facili�es

connec�on with prac�ce 

and indica�ons

during career-oriented and 

compara�ve work

short comparison or 

presenta�on

supports a broader 

European context

Table 15. Use of Spanursing outputs in teaching planning.

4.6 Example entry in a thema�c plan

The entry below can be used as a star�ng formula�on for school documenta�on. It is wriPen to be speciGc, but not 

to sound like a copy of the project applica�on.

Model entry

Topic: Safe prepara�on of the client for a selected spa procedure.

Content: basic orienta�on in indica�on and contraindica�on, checking the client’s condi�on, prepara�on of aids, pa�ent educa�on, 
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hygiene and environmental rules.

Learning outcome: the learner describes the procedure for preparing the client, selects suitable aids, formulates understandable 

instruc�ons and iden�Ges a situa�on when it is necessary to contact the responsible person.

Methods: work with the dic�onary, short tutorial, model situa�on, worksheet, re0ec�on.

VeriGca�on: control ques�ons, completed worksheet and a short role-play situa�on.

4.7 Evidence of integra�on for the needs of the school and the project

The integra�on of SNC into teaching should be demonstrable, but it must not burden teachers with excessive 

administra�on. For ordinary school prac�ce, it is suOcient to keep the adapted thema�c plan, the worksheet used, 

a short record of veriGca�on and a sample of an anonymised learner output. If the topic is implemented as a 

project ac�vity, it is useful to add the programme of the block, aPendance list, evalua�on ques�ons and a brief 

teacher re0ec�on.

Evidence has a dual purpose. It helps the school maintain teaching aFer the project ends and at the same �me 

makes it possible to show that SPA3 outputs are not only created materials, but have genuinely entered 

educa�onal prac�ce. This dis�nc�on is important for sustainability and for demonstra�ng impact.

Evidence item Minimum content Who keeps it Purpose

Thema�c plan topic, �me alloca�on, learning outcome, 

SPA3 resource

subject guarantor evidence of curricular integra�on

Worksheet or task assignment and expected output teacher evidence of ac�ve use

Short teacher record what worked, what to adapt teacher or 

methodologist

improvement of teaching

Sample learner output anonymised output or summary teacher evidence of learning

Evalua�on ques�ons 2 to 5 ques�ons on usefulness and 

clarity

coordinator or 

teacher

evidence of impact

Table 16. Simple evidence of SNC integra�on into teaching.

4.8 Most common mistakes when integra�ng SNC

When integra�ng SNC, it is useful to avoid several recurring mistakes. The Grst mistake is a topic that is too broad 

and lacks a clear learning outcome. The second mistake is confusing professional methodology with a catalogue of 

spa facili�es. The third mistake is excessive reliance on a test that checks terms but does not show the ability to 

communicate and make decisions. The fourth mistake is separa�ng the digital resource from the prac�cal situa�on.

Control ques�ons before including the topic

Is it clear what the learner should be able to do aFer teaching?

Is the topic connected with prac�ce and not only with deGni�ons?

Are we using SPA3 outputs as didac�c support and not as a self-serving demonstra�on of the plaLorm?

Are safety, hygiene and communica�on with the client included in teaching?

Does the teacher have a simple way of veriGca�on and evidence?

5. Didac�c principles of teaching SNC

CHAPTER ENTRY  |  Purpose of the chapter

This chapter translates the professional content of spa nursing care into concrete didac�c decisions. The teacher will 

Gnd principles that help turn the dic�onary, tutorials, worksheets, tests and overview of facili�es into a coherent 

learning sequence. The aim is not to oQer a universal scenario for all schools, but a methodological Glter for planning 

high-quality, safe and transferable teaching.
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5.1 Teaching starts from a situa�on, not only from a topic

The basic didac�c principle of teaching SNC is work with a situa�on. A topic alone, for example hydrotherapy, 

peloid treatment or client monitoring, does not yet say what the learner should actually do in the lesson. A 

situa�on, by contrast, creates a professional context. The teacher describes who the client is, which procedure is 

being prepared, what informa�on is available, what needs to be explained and which risk must be monitored.

This principle supports outcome-oriented learning. Cedefop recommends formula�ng learning outcomes so that 

they are understandable, observable and transferable to prac�ce (Cedefop, 2022). In SNC teaching, it is therefore 

not suOcient for the learner merely to state the deGni�on of a procedure. The learner should show that the 

deGni�on can be used when communica�ng with the client, checking aids, preven�ng risk or re0ec�ng on the 

course of care.

DIDACTIC TRACE  |  Quick situa�on check

Before the lesson, the teacher asks three ques�ons. Which professional situa�on is being addressed in teaching? 

What decision should the learner make? What output will remain as evidence of learning? If one of these ques�ons 

cannot be answered, the ac�vity probably remains only descrip�ve.

Table 17. Transforming a topic into a learning situa�on.

Topic Situa�on for the learner Evidence of learning Suitable SPA3 output

Natural healing resources The client asks why temperature 

and applica�on �me are important 

during the procedure.

A short explana�on for the client 

and one iden�Ged risk.

Tutorial, worksheet.

Client monitoring The learner compares the 

condi�on before and aFer the 

procedure and decides what to 

record.

A record of vital or orienta�on 

data and a short interpreta�on.

Dic�onary, worksheet, test.

Safety and hygiene The learner prepares aids and 

must iden�fy which rule protects 

both the client and the staQ.

A checklist of aids and hygiene 

steps.

Dic�onary, worksheet.

Communica�on The client does not understand a 

professional term or feels 

uncertain about removing 

clothing.

An understandable and respecLul 

formula�on for the client.

Mul�lingual dic�onary, role-play.

5.2 Learning moves from a term to ac�on

Spanursing outputs should be used in four steps. The Grst step is the term. The learner recognises the professional 

term, image and basic deGni�on. The second step is understanding. The learner explains the purpose of an aid, 

procedure or rule. The third step is use. The learner works with the term in a model situa�on. The fourth step is 

re0ec�on. The learner explains why a par�cular procedure was chosen and how he or she would respond if the 

client’s condi�on changed.

This procedure corresponds to experien�al learning. Kolb emphasises that learning arises from the connec�on 

between experience, re0ec�on, conceptualisa�on and ac�ve experimenta�on (Kolb, 2014). In SNC teaching, this 

means that a worksheet should not be merely a form to Gll in. It should guide the learner from observa�on through 

interpreta�on to a concrete decision.

MINIMAL MODEL  |  20-minute sequence

5 minutes dic�onary and key terms. 5 minutes tutorial or professional input. 7 minutes worksheet based on a 
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situa�on. 3 minutes test or re0ec�on ques�on. This short sequence can be used in an ordinary lesson without the 

need for extensive project-based teaching.

5.3 Didac�c role of the dic�onary, tutorial, worksheet and test

The individual project outputs do not have the same func�on in teaching. The dic�onary is an ini�al terminological 

and visual support. The tutorial provides the professional framework. The worksheet guides the learner towards 

applica�on. The test veriGes understanding and helps the teacher decide whether it is possible to move on to a 

more demanding situa�on. If these outputs are used in isola�on, their impact is weaker. If they are used as a short 

learning chain, methodologically robust teaching emerges.

Table 18. Didac�c func�on of the main Spanursing outputs.

Output Main func�on When to use What it must not replace Evidence of learning

Mul�lingual picture 

dic�onary

Term, image, safety note and 

language support.

At the beginning of a topic, 

when there is language 

uncertainty, during role-play 

prepara�on.

Professional explana�on and 

prac�ce in decision-making.

The learner uses the term 

correctly in a sentence for 

the client.

Tutorial Professional input and 

alignment of basic 

understanding.

Before a worksheet or 

homework prepara�on.

The learner’s ac�ve work in a 

situa�on.

The learner summarises the 

main rule or risk.

Worksheet Applica�on, decision-making, 

re0ec�on and evidence of 

teaching.

In the main part of the 

lesson or during self-study.

Teacher feedback. Completed case response or 

checklist.

Test VeriGca�on of understanding 

and diagnosis of weak 

points.

AFer a tutorial, aFer a 

module or as ini�al revision.

Prac�cal demonstra�on of a 

skill.

Test result plus correc�on of 

errors.

Overview of facili�es Connec�on of teaching with 

prac�ce, indica�ons and 

career context.

When comparing systems, 

indica�ons and facili�es.

A tourist or promo�onal 

catalogue.

Short comparison of two 

facili�es or countries.

5.4 Ac�ve learning without unnecessary complexity

Ac�ve SNC teaching does not have to mean a large project or a long simula�on. It is enough for the learner to 

decide, explain, compare, record or re0ect on something. In voca�onal educa�on, it is important that the ac�vity 

does not remain self-serving. Each task should be connected to the nurse’s future professional ac�on, client safety 

or team communica�on.

The teacher can work with short micro-situa�ons. For example, the learner receives three pieces of informa�on 

about a client, the name of a procedure and two aids from the dic�onary. The task is to iden�fy what must be 

explained to the client, what must be checked and what would be recorded aFer the procedure. Such an ac�vity 

takes only a few minutes, but it develops professional thinking.

LESSON MODEL  |  Micro-situa�on for immediate use

The client comes to the procedure aFer a longer walk and reports fa�gue. The learner has to iden�fy which data 

would be checked before star�ng the procedure, how the next steps would be explained to the client and when the 

responsible person would be informed. The ac�vity develops monitoring, communica�on, safety and clinical 

reasoning appropriate to the learner’s level.
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5.5 DiAeren�a�on and inclusive guidance in teaching

Inclusive SNC teaching is based on the assump�on that learners may diQer in language level, pace of work, 

experience with professional environments and conGdence in communica�on. The methodological aim is not to 

simplify professional content so much that it loses its professional value. The aim is to oQer several pathways 

through which the learner can reach the professional performance.

Universal Design for Learning principles recommend crea�ng mul�ple op�ons for engagement, processing 

informa�on and expressing learning outcomes (CAST, 2024). In SNC teaching, this may mean that one learner 

answers orally, another completes a structured part of the worksheet and a third works with the visual support of 

the dic�onary. The criteria, however, remain clear. The learner must demonstrate professional accuracy, safety and 

the ability to communicate understandably.

Table 19. DiQeren�a�on without lowering professional requirements.

Learner need Teacher support Maintained professional criterion Possible evidence

Language uncertainty Image, dic�onary, pre-prepared 

sentence starters.

Correct use of the term and safe 

instruc�on.

Short sentence for the client.

Slower pace Smaller number of items, longer 

�me, pair work.

Understanding of the main risk 

and procedure.

Completed shortened part of the 

worksheet.

Low conGdence in communica�on Role-play with a clear role and 

suppor�ve phrases.

RespecLul and understandable 

communica�on.

Recorded or performed short 

reply.

Higher learner level Extended case situa�on with more 

data.

Argumenta�on and re0ec�on on 

the decision.

Comparison of two possible 

procedures.

5.6 Digital tools as support, not as the aim of teaching

The Spanursing plaLorm and its outputs support the digital readiness of teachers and learners, but the aim of 

teaching is not clicking in the plaLorm itself. A digital tool should serve bePer understanding, quick access to terms, 

revision, independent prepara�on and connec�on of the topic with European comparison.

DigCompEdu emphasises that teachers’ digital competence includes, among other things, selec�ng suitable digital 

resources, integra�ng them pedagogically and suppor�ng ac�ve learning (Redecker, 2017). The SNC teacher 

therefore decides when a digital output is useful and when it should be replaced by a prac�cal demonstra�on, 

conversa�on, observa�on or re0ec�on.

DIGITAL DIDACTICS  |  Rule of 1 digital step + 1 professional step

Every use of the plaLorm should be connected with a professional performance. The learner searches for a term and 

then uses it in a sentence for the client. The learner watches a tutorial and then adds a risk to the worksheet. The 

learner completes a test and then corrects one wrong answer with an explana�on.

5.7 Feedback as part of learning

Feedback in SNC should be short, concrete and linked to performance. The teacher does not have to comment on 

everything. In one ac�vity, it is enough to observe two or three criteria, for example professional accuracy, safety 

and communica�on. The learner should receive informa�on on what worked, what needs to be corrected and how 

the correc�on should be made.

EQec�ve feedback is par�cularly important in scenarios that involve sensi�ve communica�on, removing clothing, 

touch, pain, embarrassment, a language barrier or diQerent cultural expecta�ons. In these situa�ons, it is 

appropriate to assess not only the correctness of professional content, but also the respecLul way in which it is 

formulated.
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Table 20. Short feedback matrix for SNC ac�vi�es.

Criterion What the teacher observes Example of brief feedback Follow-up correc�on

Professional accuracy Term, purpose of the procedure, 

connec�on with indica�on.

The explana�on of the purpose is 

correct; add when you would ask 

about the client’s current condi�on.

Add one control ques�on.

Safety Hygiene, aids, risk preven�on, 

response to a change in condi�on.

The procedure is logical, but 

checking the reac�on aFer the 

procedure is missing.

Add one point to the record.

Communica�on Clarity, respect, linguis�c sensi�vity. The instruc�on is factual; try to say it 

less technically and more for the 

client.

Reformulate one sentence.

Re0ec�on Ability to explain the decision. You state the decision correctly, but 

the reason is missing.

Add why.

5.8 Safety and professionalism as a cross-cuMng principle

A safety Glter should be present in all SNC didac�c ac�vi�es. The learner should not learn a procedure as an 

isolated sequence of steps, but as professional ac�on that requires client assessment, cleanliness of aids, respect 

for indica�on and contraindica�on, communica�on and recording. This principle protects the methodological 

quality of the guide from becoming a catalogue of procedures.

The safety Glter can be integrated simply. Each worksheet should contain at least one ques�on on risk, hygiene or 

the client’s reac�on. Each role-play should contain at least one sentence in which the nurse checks the client’s 

understanding. Each test should contain at least one item that veriGes not only a deGni�on, but a decision in a 

situa�on.
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6. Thema�c modules for teaching SNC

CHAPTER ENTRY  |  Purpose of the chapter

This chapter transforms the competence framework into eight thema�c modules. They allow the teacher to plan a 

shorter lesson, a mul�-week thema�c block or a project-oriented ac�vity. The modules are not closed units of subject 

maPer. They are working units that connect professional content, Spanursing outputs and veriGable learner 

performance.

6.1 Why work with modules

A modular structure helps the teacher keep SNC teaching prac�cal and assessable. Spa nursing care covers a broad 

range of topics, from natural healing resources through client monitoring to communica�on, safety and 

environmental responsibility. Without modules, teaching could easily slide into a general overview. A module, by 

contrast, always deGnes what the learner should be able to do with speciGc professional content.

A module should be understood as a learning unit with a clear learning outcome. This approach builds on the 

European understanding of voca�onal educa�on, which emphasises clear learning outcomes and the transferability 

of competences between school, prac�ce and further educa�on (Cedefop, 2022; Council of the European Union, 

2020). In SNC teaching, this means that a module should not be only a list of procedures, but a route from a term 

to professional ac�on.

DIDACTIC TRACE  |  Prac�cal rule

Each module should answer three ques�ons. What should the learner understand. What should the learner safely 

perform or explain. How will the teacher know that learning has actually taken place.

6.2 Eight modules as the backbone of teaching

The guide works with eight modules. Their order is recommended, not mandatory. The teacher may begin with an 

introduc�on to SNC if learners do not know the topic. In a more advanced group, the teacher may begin with a 

speciGc procedure, monitoring task or safety situa�on and only aFerwards add the broader framework.

It is important that modules are not used in isola�on. For example, the module on natural healing resources should 

be linked to safety, pa�ent educa�on and environmental responsibility. A vocabulary module should not end with 

transla�ng terms, but with a sentence that the learner can use when communica�ng with a client or a team 

member.

Table 21. Thema�c SNC modules and their methodological func�on.

Module Main learning focus Typical teaching situa�on Recommended evidence of learning

1. Introduc�on to SNC role of the spa nurse, character of 

opera�ons, basic terms

the learner explains how SNC diQers 

from general nursing care

short explana�on, concept map

2. Natural healing resources and 

procedures

mineral water, peloids, gas, climate, 

hydrotherapy and regimen

the learner links a procedure with its 

purpose, risk and client educa�on

case response, worksheet

3. Client monitoring monitoring condi�on before, during and 

aFer a procedure

the learner decides what to monitor 

and when to pass informa�on on

observa�on record, model scenario

4. Safety, hygiene and risk preven�on hygiene of aids, fall preven�on, 

contraindica�ons, client reac�on

the learner prepares a safe procedure 

for a selected interven�on

checklist

5. Pa�ent educa�on understandable instruc�on, regimen 

measures, client coopera�on

the learner transforms a professional 

term into pa�ent-oriented language

role-play, educa�on card
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6. Sensi�ve and mul�cultural 

communica�on

language barrier, modesty, touch, 

diQerent habits

the learner conducts a short respecLul 

conversa�on

dialogue, re0ec�on on formula�ons

7. Environmentally responsible SNC saving material, water, energy and linen 

and choosing aids responsibly

the learner proposes a safe procedure 

without unnecessary waste

mini-argumenta�on

8. Digital skills and resources work with the plaLorm, digital 

materials, veriGca�on of informa�on

the learner uses a digital resource to 

solve a professional situa�on

short digital task, test

6.3 Recommended structure of a thema�c module

Each thema�c module should have a repeatable structure. Repeatability does not mean monotony. It means that 

the learner understands the logic of teaching and the teacher can plan, assess and document the use of project 

outputs more easily. The recommended module structure begins with a situa�on, con�nues with terminology, 

professional understanding, applica�on and veriGca�on, and ends with a short re0ec�on.

This structure is also suitable for teaching units of diQerent lengths. In one lesson, the teacher can shorten the 

professional input and use only one worksheet. In a two-hour block, the teacher can add role-play, group work and 

comparison of procedures. In a project-oriented ac�vity, the module can lead to an educa�on card, model record 

or short presenta�on for classmates.

Table 22. Recommended structure of one thema�c module.

Step Purpose Teacher ac�vity Learner output

1. Entry situa�on connect the topic to prac�ce presents a short scenario from spa 

opera�ons

names what is professionally 

important in the situa�on

2. Terminological support unify terms selects 5 to 8 dic�onary entries and 

connects them with images

uses the term in a sentence for a 

pa�ent or colleague

3. Professional understanding explain purpose and risk works with a tutorial or short 

professional input

answers ques�ons on purpose, 

indica�on and safety

4. Applica�on transfer knowledge into ac�on sets a worksheet, case task or mini 

role-play

proposes a procedure, instruc�on or 

record

5. VeriGca�on iden�fy the level of mastery uses a short test, rubric or peer 

feedback

provides evidence of the learning 

outcome

6. Re0ec�on close the transfer into prac�ce guides a short re0ec�on on what the 

learner would do in real opera�ons

names a professional rule for next 

�me

6.4 Modules 1 and 2: from understanding the 9eld to the procedure

The Grst module creates the basic framework. Learners should understand why SNC is speciGc, what the role of the 

nurse is in spa opera�ons and how general nursing care diQers from care connected with procedures, regimen, 

educa�on and the client’s longer stay. Here, the teacher can work with a concept map, a short discussion of client 

expecta�ons and an overview of the main areas of SNC.

The second module moves from the framework to procedures and natural healing resources. It is important not to 

present procedures as a spa tourism oQer. In teaching, they should be embedded in professional decision-making. 

The learner should be able to describe the purpose of the procedure, the basic risk, the role of the nurse and the 

form of client educa�on. The overview of spa facili�es and indica�ons should serve as a bridge between school and 

prac�ce, not as a promo�onal catalogue.

MODEL SITUATION  |  Example of a module ques�on

A client arrives for the Grst hydrotherapy procedure and asks why they should inform the nurse about dizziness or 

nausea. The learner should explain the purpose of monitoring, use understandable language and state what 
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informa�on they would pass on to the responsible worker.

6.5 Modules 3 and 4: monitoring, safety and risk preven�on

Client monitoring is at the core of professional responsibility. The learner should not learn only the names of aids, 

but also the purpose of monitoring. The teacher can use entries from the dic�onary, such as sphygmomanometer, 

pulse oximeter, thermometer or blood glucose meter, and connect them with the ques�on of when the value is 

monitored, why it is relevant and how it is recorded. The output does not have to be a long wriPen record. A short 

table or model note is suOcient if it shows that the learner dis�nguishes between a normal value, a warning sign 

and informa�on that should be passed on.

The safety module should be cross-cuIng. It includes hygiene of aids, fall preven�on, environmental checks, 

respect for the client’s in�macy, work with contraindica�on and recogni�on of an unusual reac�on. In every 

module, the teacher should maintain a safety Glter. If a procedure is being discussed, learners should name at least 

one risk. If communica�on is being discussed, they should name the boundary of safe and digniGed conduct.

6.6 Modules 5 and 6: educa�on, language and sensi�ve communica�on

Pa�ent educa�on is the area where professional knowledge becomes a prac�cal service to the client. The learner 

must be able to transform a professional term into a simple and precise instruc�on. It is not enough to know the 

name of a procedure. The learner must be able to say what the client should do before the procedure, what they 

can expect, what they should report and how they should behave aFer the procedure. Here, the mul�lingual 

dic�onary serves not only for transla�on, but also for recognising that professional language and the client’s 

language are not the same.

The module on sensi�ve and mul�cultural communica�on should be conducted factually and respecLully. SNC may 

involve touch, removing clothing, working with pain, modesty, bodily comfort and a language barrier. Learners 

should prac�se short formula�ons that protect the client’s dignity and at the same �me ensure professional safety. 

Short role-play scenarios with clear assessment criteria are a suitable tool.

Table 23. Combina�on of Spanursing outputs in thema�c modules.

Module objec�ve Dic�onary Tutorial Worksheet Test or re:ec�on

acquire terminology and aids main input addi�onal context short applica�on of terms quick veriGca�on of 

understanding

understand a procedure aids and terms main professional input work with indica�on and 

procedure

ques�ons on purpose and 

risk

prac�se pa�ent educa�on words for the client professional framework role-play or educa�on card re0ec�on with rubric

solve a safety situa�on aids and protec�ve 

equipment

risks and rules checklist or case short decision-making

connect teaching with 

prac�ce

names of aids and 

procedures

care situa�on analysis of a facility or service summary of professional 

transfer

6.7 Modules 7 and 8: environmental responsibility and digital support

Environmental responsibility in SNC must not be a separate add-on. It is present in work with water, energy, linen, 

disinfectants, disposable aids and the organisa�on of opera�ons. The teacher should lead learners to look for 

procedures that are safe, hygienic and at the same �me do not lead to unnecessary waste. This is not moralising, 

but professional decision-making in concrete situa�ons.

The digital module supports the ability to use the Spanursing plaLorm and other digital resources as learning tools. 

According to the DigCompEdu framework, the teacher should choose digital resources according to their 

pedagogical func�on, not their technical aPrac�veness (Redecker, 2017). In SNC teaching, digital ac�vity is 
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therefore always linked to a professional task. The learner uses a tutorial, dic�onary, worksheet or test in order to 

understand the situa�on bePer and be able to solve it.

Table 24. Example of a 90-minute module block.

Time Phase Ac�vity Output

0-10 min situa�on short client case before a procedure learners iden�fy the main 

professional problem

10-25 min terms work with 5 to 8 dic�onary entries learners create pa�ent-friendly 

sentences

25-45 min professional input tutorial or teacher explana�on with 

ques�ons

learners describe the purpose, risk 

and role of the nurse

45-70 min applica�on worksheet or pair role-play learners propose a procedure and 

educa�on

70-82 min veriGca�on short test or performance rubric the teacher obtains evidence of 

mastery

82-90 min re0ec�on what would need to be documented 

or passed on in real opera�ons

learners formulate a professional rule

6.8 How to combine modules in a thema�c plan

It is not necessary to list all eight modules as separate blocks in a thema�c plan. It is more appropriate to combine 

them according to the real needs of the subject. For example, the topic of hydrotherapy may include modules 2, 3, 

4 and 5. Communica�on with a foreign client may connect modules 5, 6 and 8. The topic of a safe client stay in a 

spa facility may combine monitoring, risk preven�on, mobility aids and environmental responsibility.

A simple record is suOcient for planning. The teacher states the topic, learning outcome, Spanursing output used, 

learner ac�vity and form of veriGca�on. This record is clear for the teacher, school management and possible 

project documenta�on. At the same �me, it does not create the impression that the school must create a new 

subject or extensive administra�on.

6.9 Evidence and assessment of modules

Evidence of modular teaching should be light but demonstrable. The teacher may keep the worksheet used, a short 

test, an anonymised sample of learner output, a photograph of the board without personal data, a thema�c plan or 

a brief re0ec�on. The essen�al point is to demonstrate that Spanursing outputs were used in teaching to develop 

knowledge and skills in SNC, not merely uploaded as materials to a digital repository.

Assessment of modules should observe three dimensions. The Grst is professional accuracy. The second is safety 

and hygiene. The third is communica�on and transfer into prac�ce. This set of three criteria is simple enough for 

ordinary teaching and at the same �me corresponds to the professional nature of SNC.
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7. Working with the mul�lingual picture dic�onary

The mul�lingual picture dic�onary is one of the most prac�cal outputs of the SPA3 project. In this methodological 

guide, it is not understood as a list of words to be memorised, but as a tool that helps transform a professional 

term into safe ac�on, communica�on with the client and basic orienta�on in spa opera�ons.

The dic�onary contains 120 entries in Gve languages. For each entry, it combines the term, a brief deGni�on, use in 

spa nursing care, a safety and hygiene note and related terms. This structure is important for teaching because it 

leads the learner from the word through its meaning to a prac�cal decision.

7.1 Methodological purpose of the dic�onary

The main purpose of the dic�onary is to create a shared professional language for teaching SNC. The learner should 

not only learn the transla�on of an aid or procedure. They should understand when the term is used, how it relates 

to the client, which risk needs to be checked and how a professional term can be explained to the pa�ent in an 

understandable way.

The dic�onary is par�cularly useful where professional terminology, visual recogni�on of an aid, a safety rule and 

mul�lingual communica�on meet. The teacher can work with one entry in a short Gve-minute ac�vity or with a 

larger group of entries in a whole thema�c block.

Table 25. The dic�onary as a methodological tool, not only a language aid.

Level of work with the 

dic�onary

What the learner does Veri9able output

Terminological Names an aid or phenomenon in 

English and, where appropriate, in 

another language.

Uses the professional term 

correctly in one sentence.

Visual Connects the term with an image 

and recognises it in a model 

situa�on.

Selects the correct aid from a 

set of op�ons.

Safety-related Assigns a risk, hygiene rule or limit of 

use to the entry.

Explains what needs to be 

checked before use.

Communica�on-related Transforms a professional term into 

a sentence for the client.

Gives the client brief and 

understandable instruc�on.

Applica�on-related Links the entry with a procedure, 

monitoring or care for client 

comfort.

Uses the term in a short SNC 

scenario.

7.2 Selec�ng entries for one teaching unit

For a regular lesson, it is useful to select Gve to eight entries. A smaller number allows for deeper and safer work. 

The teacher should not select entries only according to thema�c similarity, but also according to how well they 

make it possible to demonstrate a concrete professional task, communica�on and decision-making.

A good selec�on of entries includes at least one diagnos�c or monitoring aid, one aid related to safety or hygiene, 

one term connected with a procedure and one term that can be easily transformed into pa�ent educa�on. This 

creates a small learning unit with both professional and communica�on value.

Methodological box. Quick selec�on rule

Before the lesson, the teacher asks three ques�ons. Can the learner see or imagine the term? Can they iden�fy a 

safety rule for it? Can they explain it to the client without professional jargon? If the answer is yes three �mes, the 

entry is suitable for ac�ve teaching.

Table 26. Recommended procedure for working with Gve to eight entries.
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Step Teacher ac�vity Learner ac�vity

1. Choosing 

the topic

Selects thema�cally related entries from 

the dic�onary.

Predicts where the terms may appear 

in prac�ce.

2. Image 

and term

Shows an image or a term and lets learners 

assign meaning.

Connects the visual form with the 

professional name.

3. Meaning 

in SNC

Adds the context of a procedure, 

monitoring or comfort care.

Explains why the term is important in 

SNC.

4. Safety Guides learners to iden�fy a risk or hygiene 

rule.

Formulates one check ques�on before 

use.

5. Pa�ent 

sentence

Asks learners to transform a professional 

term into everyday language.

Gives the client a short instruc�on.

6. Mini-

applica�on

Assigns a short situa�on or worksheet. Uses the entry in a decision or model 

dialogue.

7.3 From entry to professional ac�on

The key methodological principle is to transform the entry into ac�on. The dic�onary has the highest value when 

the term does not stop at the name. For example, a pulse oximeter is not only an object to be named. It is an aid 

for which the learner considers the indica�on for measurement, correct applica�on, interpreta�on of the result, 

possible measurement errors, hygiene and communica�on with the client.

Each entry can therefore be expanded into a short learning sequence. The sequence does not need to be long. It is 

enough for it to include professional meaning, a safety Glter and a communica�on task. This approach is also 

suitable for learners with diQerent language levels because it combines an image, a term, a prac�cal context and a 

short formula�on.

Table 27. Examples of transforming a dic�onary entry into a learning ac�vity.

Entry Possible learning ac�vity What the teacher 

assesses

Sphygmomanomete

r

The learner prepares blood pressure 

measurement before a procedure and tells the 

client why the measurement is needed.

Correct prepara�on, 

communica�on and 

recording of the result.

Pa�ent towel The learner explains how to ensure comfort, 

privacy and hygiene when preparing for a 

procedure.

Respect for the client’s 

dignity and hygienic 

accuracy.

Posi�oning wedge The learner selects an aid for safe posi�oning and 

states what they monitor aFer its use.

Safety, preven�on of 

discomfort and checking 

the condi�on.

Disinfectant The learner determines when and how the 

product should be used in a school model 

situa�on.

Understanding of the 

hygiene regime and risk 

preven�on.

7.4 Mul�lingualism as professional prepara�on

The mul�lingual nature of the dic�onary is not a decora�ve element. In spa care, the client may be a foreigner, the 

working team may be interna�onal and the learner may encounter documenta�on or instruc�ons in another 

language. Work with Gve languages therefore supports professional 0exibility and more sensi�ve communica�on.

However, the teacher does not need to use all Gve languages equally in every lesson. In the English master, it is 

appropriate to work primarily with English and, according to the lesson objec�ve, add another project language. 
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The aim is not linguis�c perfec�on in all languages, but the ability to recognise a term, respect linguis�c diversity 

and communicate understandably.

Short ac�vity. One entry, three sentences

The learner selects one entry. The Grst sentence names the aid professionally. The second sentence explains what 

it is used for in SNC. The third sentence is intended for the client and must be understandable without professional 

jargon. In a more advanced group, the third sentence can also be formulated in another project language.

7.5 Working with the image and de9ni�on

The image helps the learner recognise an object more quickly, but it is not suOcient on its own. The teacher should 

guide learners to describe the image professionally, not only visually. For an aid, it is useful to ask about purpose, 

prepara�on, hygiene, safe use and situa�ons in which it is necessary to ask for help or consult the procedure.

The deGni�on in the dic�onary should be an entry point for further work. Learners may shorten the deGni�on, 

transform it into a pa�ent-friendly sentence, add an example of use or search for a related entry. In this way, the 

dic�onary changes from a sta�c document into a tool for ac�ve learning.

7.6 Safety and hygiene notes as the didac�c core

The safety and hygiene part of each entry should be used consistently. In this way, the teacher builds the habit that 

every professional term in SNC is connected with responsibility. An aid is not merely an object to be picked up. It is 

part of client care, where cleanliness, func�onality, suitability of use, environment, privacy and the client’s reac�on 

are assessed.

When working with the dic�onary, it is useful to include the ques�on “What could go wrong?” This ques�on must 

not create fear, but professional foresight. The learner learns to recognise that even a simple aid can be risky if it is 

used incorrectly or without regard to the client’s condi�on.

7.7 Related entries as a route to revision

Related entries make it possible to create small terminology maps. The learner can begin with one term and 

gradually search for links. For example, a sphygmomanometer is linked to a stethoscope, blood pressure monitor, 

recording of values and client educa�on. Such a map supports deeper understanding than isolated memorisa�on of 

words.

This procedure is suitable for short revision at the beginning of a lesson. The teacher writes one entry on the board 

and learners add three related terms. They then add one safety or communica�on note to each term. The ac�vity is 

short, but it clearly shows whether learners understand the connec�ons.

7.8 Model scenario with the dic�onary

The following scenario shows how the dic�onary can be used in an ordinary lesson without complex prepara�on. 

The teacher selects the entries sphygmomanometer, pulse oximeter, pa�ent towel, disinfectant and posi�oning 

aid. Learners work in pairs. One learner plays the client before a procedure and the other learner plays the nurse. 

The aim is not drama�sa�on, but accurate use of terms, a safety check and an understandable explana�on of the 

procedure.

Table 28. Model scenario “Before the procedure” with the dic�onary.

Phase Pair task Output

Prepara�on Select three entries and read their deGni�on, use and 

hygiene note.

Short list of aids and risks.

Nurse role Explain the procedure to the client and perform a 

verbal safety check.

Understandable pa�ent-

oriented formula�on.

Client role Ask one ques�on or express uncertainty. Nurse response without 

trivialising the concern.

Re0ec�on The pair adds which entry was the most diOcult for One sentence of feedback 
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Phase Pair task Output

communica�on. for the teacher.

7.9 Linking the dic�onary with other Spanursing outputs

In teaching, the dic�onary should be linked with tutorials, worksheets and tests. A tutorial provides professional 

input, the dic�onary helps anchor terminology and aids, the worksheet leads the learner to applica�on and the test 

veriGes basic understanding. The overview of spa facili�es can add a real professional context, for example in 

rela�on to indica�ons, procedures and the organisa�on of care.

This creates a learning chain that is clear for both the teacher and the learner. It does not begin with the digital 

plaLorm as a technical environment, but with a concrete teaching need. The teacher Grst deGnes what the learner 

should master and only then selects an appropriate combina�on of Spanursing outputs.

8. Working with tutorials, worksheets and tests

This chapter shows how three types of Spanursing outputs can be used as a connected didac�c cycle. A tutorial is 

not only a source of informa�on, a worksheet is not merely a form to be Glled in, and a test should not be reduced 

to grading. In SNC teaching, they should jointly lead learners from ini�al orienta�on through ac�ve applica�on to 

veriGca�on, feedback and further improvement.

Methodological purpose of the chapter

AFer studying this chapter, the teacher should be able to design a teaching block in which a tutorial, worksheet 

and test follow one another logically and support the same learning outcome.

8.1 Three outputs as one teaching cycle

Tutorials, worksheets and tests have the highest methodological value when they are not used in isola�on. In an 

ordinary lesson, the teacher may begin with a short tutorial, con�nue with guided analysis of a situa�on in a 

worksheet and close with veriGca�on of understanding through a test or oral feedback. This creates a clear 

sequence: Grst the learner sees the professional content, then works with it ac�vely and Gnally receives feedback 

on what has been understood and what s�ll needs support.

The cycle should always be linked to a speciGc learning outcome. If the objec�ve is pa�ent educa�on before a 

hydrotherapy procedure, all three outputs must serve this purpose. The tutorial should draw aPen�on to the 

procedure and communica�on, the worksheet should require the learner to formulate instruc�ons and iden�fy 

risks, and the test should verify not only terminology, but also safety and comprehensible communica�on.

Table 29. Tutorials, worksheets and tests as one didac�c cycle.

Output Main didac�c role What the teacher should monitor

Tutorial Professional input, demonstra�on 

of the procedure and 

harmonisa�on of terminology.

Whether learners understand the 

purpose of the procedure, the role 

of the nurse, risks and situa�ons 

requiring consulta�on.

Worksheet Ac�ve work with a case, decision-

making, formula�on of pa�ent 

educa�on and re0ec�on.

Whether learners can transfer 

informa�on into speciGc ac�on and 

jus�fy their choices.

Test Diagnosis of understanding, 

revision and feedback for the 

teacher and the learner.

Whether the test veriGes key 

knowledge, safety, hygiene and 

pa�ent communica�on, not only 

isolated facts.
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8.2 Recommended procedure for working with a tutorial

A tutorial should be used as a guided professional input. Before it is played, the teacher should say what learners 

are expected to observe. AFer viewing, the follow-up should not be limited to asking whether everything was clear. 

A short analysis should follow. The teacher asks which informa�on is necessary before the procedure, what the 

nurse does before, during and aFer the procedure, which risks may occur and how the client should be informed.

For a longer tutorial, it is useful to stop the video at key moments. The teacher may ask learners to predict the next 

step, iden�fy an error risk, or reformulate a technical statement into language understandable to a client. In this 

way, the tutorial becomes part of ac�ve learning rather than a passive video projec�on.

Before viewing

The teacher deGnes the topic, recalls key dic�onary 

terms and gives two or three observa�on ques�ons.

During viewing

Learners observe the procedure, aids, risk points and 

communica�on moments. In longer videos, short 

pauses are appropriate.

APer viewing

The class jointly names the main principles of safety, 

hygiene and pa�ent educa�on.

Transfer to prac�ce

Learners transform the observed procedure into a 

short scenario, checklist or role-play.

8.3 Worksheet as a space for professional decision-making

A worksheet should not be reduced to Glling in missing words. In this methodological guide, it is understood as a 

working tool that leads learners to analyse indica�ons, contraindica�ons, the nursing procedure, risks and 

communica�on with the client. The SPA3 worksheet template already contains sec�ons that can be used directly 

for this purpose: indica�on, contraindica�on, descrip�on of the procedure, expected learning outcomes, the 

nurse’s procedure, aids and environment, physiological eQect, prac�cal task, record of performance and 

assessment criteria.

The teacher does not have to use all sec�ons in every lesson. For a shorter ac�vity, it is bePer to select only those 

parts that match the objec�ve. If the lesson focuses on communica�on, the worksheet may work mainly with 

pa�ent instruc�on and re0ec�on. If the objec�ve is safety, the teacher may select contraindica�ons, aids, 

environment and the record of observa�on.

Prac�cal rule

In one teaching lesson, it is bePer to complete three sec�ons of the worksheet well than to complete the whole 

worksheet superGcially without discussion.

Table 30. Using worksheet sec�ons in SNC teaching.

Worksheet sec�on Teaching purpose Suitable form of work Evidence of learning

Indica�ons and 

contraindica�ons

Dis�nguish the suitability 

of a procedure and the 

limits of its performance.

Pair work, card sor�ng, 

short argumenta�on.

Learner jus�Ges when the 

procedure is suitable and 

when cau�on is needed.

Nurse’s procedure Describe prepara�on, 

course, monitoring and 

conclusion of care.

Sequencing of steps, 

checklist, role-play.

Learner presents a safe 

sequence of steps.

Aids and environment Connect aids with 

hygiene, safety and 

comfort.

Selec�on of aids, visual 

mapping, mini-simula�on.

Learner explains why the 

chosen aids are needed.

Prac�cal task and 

re0ec�on

Transfer knowledge into a 

concrete situa�on and 

evaluate one’s own 

decision.

Case analysis, short 

re0ec�on, peer feedback.

Learner names what was 

done correctly and what 

should be improved.

Record of performance 

and observa�on

Understand what should 

be recorded aFer a 

Comple�on of a model 

record.

Learner records relevant 

informa�on clearly and 
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procedure or observa�on. professionally.

8.4 Test as diagnosis and feedback

Tests in the SPA3 project should be used both forma�vely and summa�vely. Forma�vely, they help the teacher 

iden�fy which terms and procedures learners do not understand. Summa�vely, they may support classiGca�on or 

the closure of a module. In both cases, the test should follow the concrete content that has been taught, not test 

isolated details that were not used in the ac�vity.

A good test in SNC should include ques�ons on terminology, purpose of the procedure, safety, hygiene, client 

communica�on and basic decision-making. It is useful to combine simple closed ques�ons with short situa�onal 

items. A situa�onal ques�on is oFen more valuable than a factual ques�on, because it shows whether the learner 

can apply knowledge in a professional context.

Diagnos�c test at the beginning

Brie0y iden�Ges entry knowledge. It should not punish 

learners for not knowing, but help the teacher set the 

level of teaching.

Check test aPer a tutorial

VeriGes understanding of key terms, the procedure 

and risks. It may be anonymous or used for quick 

feedback.

Final module test

Connects professional knowledge, safety decision-

making and pa�ent communica�on.

Test as a basis for re:ec�on

The test is followed by a short explana�on of errors 

and a return to problema�c concepts or procedures.

8.5 Model 45-minute block

Table 31. Model 45-minute block using a tutorial, worksheet and test.

Time Step Descrip�on of work

0-5 min Focusing The teacher introduces the 

procedure, the learning outcome 

and Gve key dic�onary terms.

5-15 min Tutorial Learners observe the procedure 

and note what the nurse does 

before, during and aFer the 

interven�on.

15-30 min Worksheet Pairs complete the sec�ons on 

indica�on, the nurse’s procedure, 

aids and one safety risk.

30-37 min Sharing Selected pairs present one decision 

and one pa�ent instruc�on.

37-42 min Test Learners complete a short test 

focused on key concepts and risks.

42-45 min Feedback The teacher explains the most 

frequent error and links the lesson 

to the next topic.

8.6 Linking with other Spanursing outputs

The tutorial, worksheet and test should be complemented by the picture dic�onary and the overview of spa 

facili�es. The dic�onary supports terminology, hygiene and communica�on. The overview of facili�es makes it 

possible to place learning into professional reality, indica�ons and speciGc types of spa or rehabilita�on seIngs. 

This prevents the lesson from remaining abstract.
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The teacher should not try to use all outputs in every lesson. A small, well-linked combina�on is more eQec�ve. For 

example, a lesson may use one tutorial, Gve dic�onary entries, three worksheet ques�ons and a Gve-ques�on test. 

The important point is that all components support the same learning outcome.

Table 32. Recommended combina�ons of Spanursing outputs.

Combina�on Use in teaching Evidence of result

Tutorial + dic�onary Learners iden�fy aids and 

professional terms used in the 

procedure.

A list of Gve to eight terms with one 

client-friendly sentence.

Worksheet + dic�onary Learners complete the nurse’s 

procedure and safety rules using 

precise terminology.

Completed worksheet sec�on and 

short re0ec�on.

Test + worksheet The test returns to situa�ons solved 

by learners in the worksheet.

Corrected test and a comment on 

the most frequent error.

Tutorial + overview of facili�es Learners connect the procedure 

with a real type of spa or 

rehabilita�on seIng.

Short oral explana�on of where 

and why the procedure may be 

used.

8.7 Risks of mechanical use

The main risk when using tutorials, worksheets and tests is mechanical sequencing without a clear learning 

purpose. If the tutorial is played without observa�on tasks, if the worksheet is completed without discussion and if 

the test only checks memory, the learning eQect is limited. The teacher should therefore always ask what the 

learner is expected to understand, decide, explain or demonstrate at the end of the ac�vity.

Risk of simpli9ca�on

Digital outputs do not replace the teacher’s professional judgement. Their value depends on how the teacher 

connects them with the objec�ve, ac�vity, feedback and re0ec�on.
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9. Model teaching scenarios

This chapter translates the previous methodological principles into model scenarios that teachers can use in lessons, 

voca�onal exercises, project days or prepara�on for prac�cal training. In this guide, a scenario is not a literary story or an 

open discussion. It is a structured teaching situa�on in which the learner works with informa�on, makes decisions, 

communicates and jus�Ges a safe procedure.

METHODOLOGICAL PURPOSE OF THE CHAPTER | AFer studying this chapter, the teacher should be able to create a short 

SNC scenario, assign Spanursing outputs to it, deGne evidence of learning and use a simple rubric for feedback.

9.1 What is a model scenario in SNC

A model scenario is based on a realis�c type of situa�on that a future nurse may encounter in a spa care seIng. It 

includes a client, a procedure or a care situa�on, a safety or communica�on issue and an expected learner performance. 

The purpose is not to simulate the en�re opera�on of a spa facility, but to create a learning situa�on that is concrete 

enough for decision-making and at the same �me safe for the school environment.

A good scenario has a clear problem. The learner should not merely repeat a deGni�on, but recognise a risk, explain a 

procedure, select an appropriate aid, formulate pa�ent educa�on or jus�fy why a certain procedure may not be 

appropriate. This supports the competence-based logic of voca�onal educa�on and the use of learning outcomes.

Table 33. Basic structure of an SNC model scenario.

Scenario element Ques�on for the teacher Example in SNC

Situa�on What is happening and why should it maPer to 

the learner?

The client feels weak and unsteady when 

walking aFer a procedure.

Professional problem What decision or explana�on should the 

learner produce?

The learner decides what to check, how to seat 

the client safely and when to inform the 

responsible person.

Suppor�ng resource Which SPA3 output can help? Dic�onary for aids, tutorial on monitoring, 

worksheet for recording observa�ons.

Evidence of learning What will be visible at the end of the ac�vity? A short record, a recommended procedure and 

a pa�ent-facing sentence.

9.2 Three levels of scenarios

Scenarios can be graded by level of diOculty. A basic scenario helps the learner name the situa�on and rely on the 

dic�onary. An applied scenario requires the choice of a procedure and a simple jus�Gca�on. An integra�ve scenario 

connects professional decision-making, communica�on, documenta�on, safety and re0ec�on. The same situa�on can be 

used at diQerent levels within one class so that the lesson remains inclusive while s�ll maintaining professional depth.

Table 34. Three levels of model scenarios for teaching SNC.

Level Typical learner performance Suitable format

Basic Names the aids, recognises the main risk and 

repeats a safety rule.

Pair work, short oral output.

Applied Proposes a procedure, completes a record and 

explains one instruc�on to the client.

Worksheet, guided group work.

Integra�ve Compares possible procedures, jus�Ges a 

decision and considers the client’s language or 

cultural need.

Role-play, case conference, re0ec�on.

9.3 Scenario 1: Monitoring the client aPer a procedure

The Grst scenario is suitable for the module on client monitoring and observa�on of the client’s condi�on. The teacher 

can use it aFer work with the dic�onary of diagnos�c and monitoring aids. Learners should recognise that weakness aFer 

a procedure is not merely a subjec�ve feeling, but a signal to check the client’s condi�on, communicate calmly and make 

an appropriate record.

Table 35. Model scenario 1 for client monitoring.

Item Model processing

Situa�on AFer hydrotherapy, the client reports weakness, mild dizziness and 

uncertainty when standing up.

Learner task Propose the Grst safe procedure, determine what should be monitored 
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Item Model processing

and formulate a short reassuring message for the client.

Spanursing outputs Dic�onary entries for the sphygmomanometer, pulse oximeter and 

thermometer; tutorial on monitoring; worksheet for recording 

observa�ons.

Evidence of learning Completed record, oral jus�Gca�on of the procedure and one pa�ent-

facing sentence.

Assessment Professional appropriateness, safety, clarity of communica�on and 

ability not to exceed the learner’s competence.

PAY ATTENTION TO THE LIMITS OF SIMULATION | The learner does not make a diagnosis or a medical decision. The 

learner prac�ses recognising a change in condi�on, responding safely, recording observa�ons and passing informa�on to 

a competent person.

9.4 Scenario 2: Educa�ng the client before a spa procedure

The second scenario develops pa�ent educa�on. It is suitable for situa�ons in which the learner knows the basic purpose 

of the procedure but needs to translate professional informa�on into understandable language. The lesson is based on 

the rule that the client should understand what will happen, what they should monitor during the procedure and when 

they should ask for help.

Table 36. Model scenario 2 for pa�ent educa�on.

Phase Learner ac�vity Output

Prepara�on Select Gve key terms from the dic�onary and 

read the safety notes.

A short list of terms.

Educa�on Translate a professional message into three 

sentences for the client.

A pa�ent-friendly instruc�on.

Checking understanding Propose one check ques�on for the client. A ques�on without professional jargon.

Re0ec�on Iden�fy what should be adapted for an anxious 

or linguis�cally insecure client.

A short note on individualisa�on.

9.5 Scenario 3: Language-sensi�ve communica�on with a foreign client

The third scenario develops the ability to use the mul�lingual dic�onary and to communicate respecLully with a client 

who does not fully understand the language of the facility. The aim is not to replace an interpreter or professional 

language service. The aim is to teach learners to reduce unnecessary jargon, use visual support and recognise the limits 

of their own role.

Table 37. Model scenario 3 for language-sensi�ve communica�on.

Step Instruc�on for the learner Didac�c purpose

1 Select three terms related to the procedure 

and Gnd their form in a foreign language.

Orienta�on in professional terminology.

2 Create one simple sentence for the client 

without unnecessary jargon.

Transla�ng professional content into 

understandable speech.

3 Propose a way to check that the client has 

understood.

Safety and respect.

4 Iden�fy when it is necessary to involve the 

teacher, nurse, interpreter or another 

competent person.

Limits of the learner’s role.

9.6 Scenario 4: Environmentally responsible decision-making in care

The environmental scenario should be guided prac�cally. It should not moralise or distract learners from safety. The 

basic rule is that environmental responsibility must not reduce hygiene, safety or the client’s dignity. The learner should 

look for a reasonable solu�on within opera�onal rules, for example economical use of materials, correct waste sor�ng or 

sensible use of water and energy.

Table 38. Model scenario 4 for environmentally responsible SNC.

Scenario ques�on Possible learner answer What the teacher monitors

Which material is necessary for safe 

performance?

The learner dis�nguishes a necessary aid from 

unnecessary duplica�on.

Safety is not sacriGced for savings.

Where does unnecessary waste arise? The learner describes one realis�c point for The answer is concrete and opera�onally 
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Scenario ques�on Possible learner answer What the teacher monitors

preven�ng waste. possible.

Which rule takes priority? The learner iden�Ges a hygiene and safety rule 

as the boundary of change.

The environmental procedure is not risky.

9.7 How to assess scenarios

Scenario assessment should be brief and understandable. The teacher does not need to assess many criteria at the same 

�me. In most cases, four criteria are suOcient: professional accuracy, safety, communica�on and re0ec�on. The criteria 

should be announced before the ac�vity so that the learner knows what is expected.

Table 39. Mini-rubric for assessing an SNC model scenario.

Criterion Basic level Good level Excellent level

Professional accuracy The learner recognises the main 

topic.

The learner chooses an 

appropriate procedure.

The learner jus�Ges the procedure 

precisely and links it to an 

indica�on or risk.

Safety The learner states one safety rule. The learner applies the rule in the 

scenario.

The learner an�cipates risk and 

knows when to refer the situa�on.

Communica�on The learner communicates basic 

informa�on.

The learner speaks clearly and 

calmly.

The learner adapts the message to 

the client and checks 

understanding.

Re0ec�on The learner describes what they 

did.

The learner iden�Ges what they 

would improve next �me.

The learner proposes a concrete 

adjustment of the procedure 

according to the client’s situa�on.

9.8 Scenario template for teachers

The following template can be used when preparing an original scenario. It is recommended to start with a short 

situa�on and only then add the Spanursing outputs. If the teacher starts with the plaLorm output, the ac�vity may 

become too technical. If the teacher starts with the client’s situa�on, the plaLorm outputs naturally become support for 

solving it.

Table 40. Working template for a model scenario.

Template 9eld Comple�on

Scenario �tle

Topic and module

Ini�al client situa�on

Expected learning outcome

Spanursing outputs used dic�onary / tutorial / worksheet / test / overview of facili�es

Learner task

Evidence of learning

Assessment criteria professional accuracy / safety / communica�on / re0ec�on

Note on inclusion
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10. Inclusive teaching of SNC

Inclusive teaching of spa nursing care means that the same professional topic is accessible to learners with diQerent 

linguis�c, social, health-related, digital and learning experiences. It does not mean lowering expecta�ons. It means 

guiding learning in such a way that the learner can understand the professional purpose of the task, safely prac�se 

professional conduct and demonstrate that the learning outcome has been achieved.

In the SNC environment, inclusion is par�cularly important because teaching combines clinical cau�on, hygiene, work 

with aids, contact with the client’s body, communica�on about sensi�ve topics and frequent links to a foreign language. 

The teacher therefore needs to dis�nguish in advance between an essen�al professional requirement and only one 

possible route by which the learner can reach it.

METHODOLOGICAL PURPOSE OF THE CHAPTER

AFer studying this chapter, the teacher should be able to design an SNC ac�vity that preserves professional rigour while 

oQering several routes to understanding, prac�ce and evidence of achievement. The chapter uses the principles of 

Universal Design for Learning and connects them with speciGc Spanursing outputs.

10.1 Inclusion as part of quality voca�onal teaching

Inclusion in voca�onal educa�on is not an addi�onal adjustment for a few learners. It is a basic feature of well-prepared 

teaching. If an ac�vity depends too strongly on fast reading, long wri�ng, one form of answer or high conGdence in a 

foreign language, even a learner who understands the professional principle and would act safely in prac�ce may fail.

In SNC, the teacher should monitor two levels at the same �me. The Grst level is professional. The learner must recognise 

the indica�on, risk, aid, safe procedure and limits of their role. The second level is pedagogical. The learner needs clear 

instruc�ons, adequate �me and the possibility to rely on an image, model example, dic�onary or structured worksheet. 

These supports are not concessions. They are a route towards a more precise professional performance.

Table 41. Inclusive principles in voca�onal teaching of SNC.

Principle Meaning in SNC teaching Speci9c support

Clarity of expecta�ons The learner knows what they should be able to 

explain or perform at the end.

The learning outcome is stated at the 

beginning of the lesson and revisited in the 

Gnal re0ec�on.

Mul�ple ways of understanding The topic is not explained only through text. The teacher combines an image, term, short 

procedure, model situa�on and discussion.

Safe prac�ce The learner can make a pedagogical error 

without endangering the client.

Simula�on, role-play, pair work, checklist.

DiQeren�ated output Learners demonstrate the same outcome in 

forms of diQerent complexity.

Short pa�ent-facing sentence, oral answer, 

completed worksheet, mini-scenario.

Dignity and respect Sensi�ve topics are taught without ridicule or 

stereotypes.

Communica�on rules, anonymised examples, 

re0ec�ve ques�ons.

10.2 Learner barriers and appropriate supports

When preparing SNC teaching, it is useful to consider in advance where barriers may arise. Some barriers are visible, such 

as a health limita�on or lower language level. Others become visible only during the ac�vity. A learner may understand 

the professional topic but become lost in vocabulary, a long instruc�on, a table or uncertainty when communica�ng 

about the client’s bodily comfort.

Table 42. Typical barriers and supports in SNC teaching.

Barrier Risk in teaching Recommended support

Language barrier The learner does not dis�nguish a professional 

term from an everyday expression and is afraid 

to communicate.

Use 5 to 8 dic�onary entries, short pa�ent-

facing sentences and visual support.

Low conGdence in professional text The learner copies the deGni�on mechanically 

without understanding it.

Divide the text into steps: purpose, aid, risk, 

procedure, communica�on.

Social or economic disadvantage The learner may have less experience with 

travel, spa facili�es or digital learning tools.

Explain the context, avoid assump�ons about 

prior experience and use concrete examples.

Health or sensory limita�on The learner may have diOculty with long 

standing, Gne motor tasks, hearing, vision or 

concentra�on.

OQer adjusted roles, more �me, larger visual 

material or oral rather than wriPen output.
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Barrier Risk in teaching Recommended support

Low digital conGdence The learner loses aPen�on in technical 

naviga�on and misses the professional point.

Use a short guided task, screenshots, pair work 

and one clearly deGned digital objec�ve.

Anxiety in communica�on The learner knows what to say but hesitates in 

role-play or in front of the group.

Use sentence starters, pair rehearsal and the 

op�on to act as observer before speaking.

10.3 Universal Design for Learning in SNC

Universal Design for Learning helps the teacher plan teaching so that learners have more than one route to engagement, 

understanding and expression. In SNC, this is especially useful because the professional task oFen includes several 

simultaneous layers: terminology, procedure, safety, communica�on, hygiene and re0ec�on.

The teacher does not need to create a diQerent lesson for every learner. It is oFen enough to prepare the ac�vity so that 

it contains several access points. A learner can Grst work with an image, then with a short term, then with a structured 

worksheet and Gnally with a spoken explana�on or mini-scenario. The professional aim remains the same, but the route 

to it is bePer supported.

Table 43. UDL logic applied to SNC teaching.

UDL area Applica�on in SNC Example

Engagement Learners know why the task maPers for 

prac�ce.

The teacher starts with a short client situa�on 

rather than an abstract deGni�on.

Representa�on Informa�on is presented in more than one 

form.

The same term is shown as an image, a 

professional term, a short deGni�on and a 

pa�ent-facing sentence.

Ac�on and expression Learners can demonstrate the result in several 

appropriate ways.

Oral explana�on, completed worksheet, role-

play, checklist or short wriPen record.

Re0ec�on Learners iden�fy what helped them learn and 

what needs more prac�ce.

Final ques�on: Which support helped me 

understand the client’s situa�on?

10.4 Adjus�ng an ac�vity without lowering professional expecta�ons

Inclusive adjustment does not mean removing the professional core of the task. The teacher should keep the essen�al 

requirement and adjust the route to performance. If the objec�ve is to recognise a safety risk, the learner must s�ll 

recognise the risk. The adjustment may consist in using a picture, simpler wording, a checklist or an oral answer.

A useful dis�nc�on is between the professional requirement and the pedagogical support. The professional requirement 

deGnes what must be achieved. The support deGnes how the learner can approach and demonstrate it.

Table 44. Adjus�ng an SNC ac�vity while preserving rigour.

Teacher’s ques�on Possible adjustment Quality check

Is the instruc�on too long? Divide it into shorter steps. Does the learner s�ll have to make the same 

professional decision?

Is the vocabulary too dense? Pre-teach key terms using the dic�onary. Are the professional terms s�ll used correctly?

Is the wriPen output too demanding? Allow short sentences, a table, oral answer or 

structured record.

Is the same learning outcome s�ll evidenced?

Is the role-play too stressful? Allow rehearsal in pairs or an observer role 

before speaking.

Does the learner s�ll prac�se professional 

communica�on?

Is the digital task too complex? Give one clear naviga�on task and one 

professional ques�on.

Is the plaLorm used as support, not as a 

distrac�on?

CHECKPOINT FOR THE TEACHER

What is the essen�al professional requirement in this ac�vity, and what can be adjusted without weakening it?

10.5 Language-sensi�ve and mul�cultural teaching

Spa care oFen takes place in contact with clients from diQerent linguis�c and cultural environments. Learners therefore 

need to be able to simplify a message, check understanding and preserve respect. In mul�cultural teaching, the aim is 

not to teach lists of stereotypes about cultures. The aim is the ability to ask, explain and respect the client’s boundaries.
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The mul�lingual picture dic�onary can help where the learner needs basic orienta�on in terms. The teacher should 

always emphasise that the dic�onary does not replace interpre�ng or professional decision-making. It is a learning 

support for terminology, orienta�on and simpler communica�on in a safe educa�onal environment.

SENTENCE FRAMES FOR LEARNERS

Can you tell me whether you understand? First, I will explain the procedure. If you feel weak, please tell me. Now we will 

check your blood pressure. We will stop the procedure if any diOcul�es appear.

10.6 Adjus�ng Spanursing outputs for inclusive teaching

Spanursing outputs can be used in versions of diQerent complexity. The same tutorial can serve as an introduc�on to the 

topic for one group, as material for risk analysis for another group and as a basis for crea�ng an original scenario for 

more advanced learners. Inclusive work does not mean that everyone does less. It means that the teacher doses the 

level of challenge more precisely.

Table 45. DiAeren�ated use of Spanursing outputs.

Output Basic version Extended version

Dic�onary Select entries, match the image and state a 

safety rule.

Create a pa�ent-facing sentence and connect 

the entry with a procedure.

Tutorial Find three main steps of the procedure. Iden�fy a risk point in the procedure and 

propose preven�on.

Worksheet Complete indica�on, contraindica�on and aids. Add the nurse’s decision in a complica�on and 

jus�fy it.

Test Check understanding of terms. Explain a wrong answer and correct it 

professionally.

Overview of facili�es Find the type of facility and indica�on. Compare how teaching would diQer according 

to the client group and procedure.

10.7 Assessment in inclusive SNC teaching

Assessment should be transparent and should separate the professional result from the form of expression. If the aim is 

to educate the client safely, the main criterion should not be the length of the text. If the aim is to recognise a risk, 

stylis�c perfec�on should not be decisive. The teacher can assess common criteria while allowing diQerent forms of 

evidence.

Suitable criteria are professional accuracy, safety, clarity of the message, respect for the client and the ability to re0ect 

brie0y. For learners who need greater support, the same criteria can be used with concrete supports such as sentence 

starters, a checklist or the op�on of oral explana�on.

Table 46. Assessment criteria in inclusive SNC teaching.

Criterion What the teacher observes Possible support

Professional accuracy The learner understands the term, procedure, 

indica�on or risk.

Dic�onary, model example, structured 

ques�on.

Safety The learner respects hygiene, monitoring and 

role limits.

Checklist, scenario steps, peer observa�on.

Communica�on The learner explains the procedure clearly and 

respecLully.

Sentence starters, pair rehearsal, short 

pa�ent-facing phrases.

Re0ec�on The learner iden�Ges what was correct and 

what needs improvement.

Two guiding ques�ons, oral re0ec�on, short 

note.

Independence The learner gradually needs less support. Repeated use of the same structure in new 

scenarios.

10.8 Model inclusive block for 60 minutes

Table 47. Model inclusive 60-minute block.

Time Step Inclusive element

0–5 min The teacher presents the client situa�on and 

learning outcome.

Clear objec�ve, short instruc�on, no long 

assignment.

5–15 min Learners work with Gve dic�onary entries. Visual and language support, pair work.

15–30 min Groups complete part of the worksheet: aids, 

risks, communica�on.

Structured recording, possibility of short 

answers.
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Time Step Inclusive element

30–45 min Role-play of client educa�on before a 

procedure.

Choice of role: nurse, client, observer, safety 

assessor.

45–55 min Short test or oral check. Forma�ve feedback, correc�on of the most 

frequent errors.

55–60 min Re0ec�on: what helped me understand and 

what do I need to prac�se?

Self-assessment without s�gma�sa�on.
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11. Mul�cultural and language-sensi�ve communica�on

Mul�cultural and language-sensi�ve communica�on in spa nursing care is not an addi�onal topic separate from 

professional procedures. It is part of safety, client dignity and the quality of nursing decision-making. The learner does 

not only learn to know the procedure, but also to explain its purpose, check understanding, respect the client’s 

boundaries and respond to situa�ons in which language or cultural expecta�ons complicate the usual procedure.

In spa care, this competence is par�cularly important because care oFen includes physical contact, par�al removal of 

clothing, staying in a water or heat environment, working with pain, fa�gue, modesty and the client’s concerns. The 

teacher should therefore not teach mul�cultural communica�on as a set of stereotypes about countries or religions. It 

should be taught as a professional skill: how to ask, explain, check understanding, oQer choice and maintain safety.

METHODOLOGICAL PURPOSE OF THE CHAPTER

The chapter helps the teacher guide learners towards communica�on in SNC that is understandable, respecLul and 

professionally safe. It is based on the principles of language-sensi�ve teaching, intercultural competence and work with 

the mul�lingual Spanursing outputs.

11.1 Why communica�on in SNC is sensi�ve

Spa nursing care takes place in an environment where professional instruc�ons quickly become part of the client’s 

personal experience. The client may not fully understand why they should enter a procedure, how long they should 

remain in it, when they should report discomfort, or which reac�ons are expected and which may already indicate risk. If 

the nurse communicates too quickly, uses slang or assumes that the client has understood everything, a safety risk may 

arise.

Language-sensi�ve communica�on therefore means that the learner transforms professional informa�on into short, 

veriGable and humanly acceptable messages. Checking understanding should not feel like tes�ng the client. It should be 

a natural part of care. The teacher can guide learners towards simple ques�ons: Can you tell me what you will do if you 

feel dizzy? Can you show me where you feel discomfort? Is this procedure acceptable for you?

Table 48. Sensi�ve communica�on points in SNC.

Situa�on Possible risk Communica�on procedure

Before a procedure The client does not understand the purpose, 

dura�on or signals for stopping.

Explain the procedure in three short points 

and check understanding.

During physical contact The client may perceive touch as unpleasant or 

unacceptable.

Say in advance what will happen and obtain 

consent for the speciGc step.

When clothing is removed Modesty, loss of control or culturally shaped 

boundaries may appear.

OQer privacy, �me and, where opera�onally 

possible, the op�on to ask for a staQ member 

of the same gender.

During pain or nausea The client may minimise discomfort or not 

know when to report it.

Name clearly which symptoms must be 

reported immediately.

With a language barrier The client may agree without real 

understanding.

Use short sentences, images, key words and a 

simple check of understanding.

At the end of the procedure The client may forget regimen measures or 

warning signs.

Repeat the two most important instruc�ons 

and ask the client to summarise them brie0y.

11.2 From professional language to pa�ent language

A frequent problem in voca�onal teaching is that the learner can repeat a professional term but cannot use it in client-

facing communica�on. In SNC, this is a serious didac�c gap. A client does not need a long technical explana�on. They 

need to understand what will happen, why it maPers, what they should do and when they should call for help.

The teacher should therefore train three parallel forms of expression: a professional sentence, a pa�ent-facing sentence 

and a safety sentence. The professional sentence shows that the learner understands the topic. The pa�ent-facing 

sentence shows that the learner can communicate it clearly. The safety sentence shows that the learner can iden�fy the 

boundary of safe care.

DIDACTIC PROCEDURE
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For each new SNC topic, ask learners to create one professional sentence, one pa�ent-facing sentence and one safety 

sentence. Only then move to role-play or a worksheet.

Table 49. Transforming professional language into pa�ent-facing communica�on.

Professional informa�on Pa�ent-facing formula�on Safety sentence

The client should report dizziness during or 

aFer the procedure.

Please tell me immediately if you feel dizzy or 

weak.

Dizziness aFer the procedure must be 

reported and the client should not stand up 

without support.

The aid must be disinfected aFer use. I will clean the aid before and aFer use to keep 

the procedure safe.

Contact surfaces must be cleaned according to 

hygiene rules.

The procedure may be contraindicated in 

selected condi�ons.

Before we start, I need to check whether this 

procedure is suitable for you today.

Contraindica�ons and the current condi�on of 

the client must be respected.

Monitoring is required before and aFer the 

procedure.

We will check your condi�on before and aFer 

the procedure.

A change in condi�on must be recorded and 

passed on if necessary.

11.3 Sentence frames for safe communica�on

Sentence frames reduce language insecurity and help learners communicate precisely. They are not intended for 

mechanical recita�on. They are a support that the learner gradually replaces with their own natural wording. In a 

linguis�cally diverse group, sentence frames can be supplemented with an English version or key words from the picture 

dic�onary.

Table 50. Sentence frames for teaching communica�on in SNC.

Communica�on func�on Czech formula�on English support

Star�ng contact Dobrý den, vysvětlím vám, co budeme dělat. I will explain what we are going to do.

Checking understanding Můžete mi prosím říct, zda je postup 

srozumitelný?

Could you tell me if the procedure is clear?

Consent to a step Teď se dotknu vašeho ramene. Je to v 

pořádku?

I will touch your shoulder now. Is that all right?

Warning about risk Pokud se vám zatočí hlava, hned mi to řekněte. If you feel dizzy, please tell me immediately.

Respec�ng boundaries Pokud je vám něco nepříjemné, můžeme 

postup zastavit.

If anything feels uncomfortable, we can stop.

Final summary Teď si zopakujeme dvě hlavní doporučení. Let us repeat the two main recommenda�ons.

11.4 Mul�cultural situa�ons without stereotypes

The teacher should protect learners from simplifying statements such as “these clients always…” or “in this culture it is 

forbidden…”. Professional communica�on starts from the individual client. The learner should be able to oQer a choice 

and check a preference without judging the client or placing them into a pre-deGned category.

In teaching, it is useful to work with situa�ons, not with labels. A client may prefer more privacy, may be anxious about 

touch, may not understand technical language, may need more �me to decide, or may want a family member present. 

These situa�ons can occur for cultural, personal, health-related or emo�onal reasons. The professional response is the 

same: ask respecLully, explain clearly and maintain safety.

Table 51. Stereotype-free communica�on in SNC.

Risky formula�on Professional alterna�ve Didac�c point

People from this country do not like this type 

of care.

Some clients may have speciGc preferences. 

Let us ask respecLully.

The learner works with the individual client, 

not a group stereotype.

This pa�ent does not want to cooperate. The client may not understand the instruc�on 

or may feel unsafe.

The learner searches for a communica�on 

barrier before judging behaviour.

This is normal here, the client must accept it. We should explain the procedure and check 

whether the client agrees.

Professional rou�ne does not remove the need 

for consent and dignity.

They said yes, so they understood. We should check understanding with a simple 

ques�on.

Agreement is not always evidence of 

understanding.

11.5 Using the mul�lingual dic�onary for communica�on

The mul�lingual picture dic�onary can support communica�on in three ways. First, it helps learners iden�fy and name 

aids, procedures and safety elements. Second, it gives visual support that can reduce language barriers. Third, it allows 

the teacher to compare how professional terms work across languages and to discuss the limits of transla�on.
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The dic�onary should not be presented as a subs�tute for interpre�ng, clinical decision-making or facility procedures. It 

is a learning support. Its value lies in the fact that it connects the term, image, brief deGni�on, use in SNC and safety or 

hygiene note. This structure helps learners transform vocabulary into safer communica�on.

Table 52. Communica�on work with the mul�lingual dic�onary.

Step Learner task Evidence of learning

Select the term Choose an aid or procedure relevant to the 

scenario.

The learner names the term correctly.

Read the meaning Iden�fy what the term is used for in SNC. The learner explains the term in simple 

language.

Add the safety point Find or formulate one safety or hygiene rule. The learner states what must be checked.

Create a pa�ent sentence Transform the term into a short sentence for 

the client.

The learner communicates without 

unnecessary jargon.

Check understanding Create one ques�on to verify that the client 

understood.

The learner avoids closed or leading ques�ons.

11.6 Role-play for sensi�ve communica�on

Role-play is useful in SNC when it is structured and safe. Learners should know what they are prac�sing, what criteria will 

be observed and where the limits of the simula�on are. The role-play should not become theatre. It should remain a 

professional training situa�on focused on explana�on, consent, checking understanding and responding to concern.

A suitable structure includes three roles: nurse, client and observer. The observer does not evaluate personality. The 

observer records whether the learner explained the procedure, used understandable language, respected the client’s 

boundary and checked understanding.

Table 53. Role-play scenario for language-sensi�ve SNC communica�on.

Role Task Observa�on focus

Nurse Explain the procedure before hydrotherapy 

and say what the client should report.

Clarity, safety instruc�on, respecLul tone.

Client Ask one ques�on and express mild concern 

about dizziness or privacy.

Whether the nurse responds without 

trivialising the concern.

Observer Use a short checklist and give one construc�ve 

sugges�on.

Evidence-based feedback, not personal 

judgement.

SHORT OBSERVER CHECKLIST

The learner explained the purpose of the procedure. The learner used pa�ent-friendly language. The learner checked 

understanding. The learner respected privacy or personal boundaries. The learner named what to do in case of 

discomfort.

11.7 Assessment of communica�on

Assessment of communica�on should combine professional accuracy and respect. It is not enough for the learner to be 

polite if the safety content is missing. At the same �me, it is not enough to be professionally correct if the explana�on is 

too technical, too fast or insensi�ve to the client’s situa�on.

The teacher can assess communica�on using a short rubric. In ordinary teaching, four criteria are suOcient: professional 

accuracy, clarity, respect and veriGca�on of understanding. If the group is linguis�cally diverse, the teacher may allow 

sentence frames, the dic�onary or short wriPen prepara�on before oral performance.

Table 54. Mini-rubric for assessing language-sensi�ve communica�on.

Criterion Basic level Good level Advanced level

Professional accuracy The learner states basic 

informa�on but needs support.

The learner explains the 

procedure correctly and safely.

The learner links the explana�on 

with risk, monitoring and the 

client’s situa�on.

Clarity The learner uses too many 

professional terms.

The learner explains the main 

points in understandable 

language.

The learner adapts the message to 

the client’s level of understanding.

Respect The learner is generally polite. The learner respects privacy, 

discomfort and ques�ons.

The learner ac�vely oQers choice 

and checks the client’s 

boundaries.

VeriGca�on The learner asks whether The learner uses one simple check The learner asks the client to 
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Criterion Basic level Good level Advanced level

everything is clear. ques�on. summarise key instruc�ons in a 

non-tes�ng way.

11.8 Model 45-minute teaching block

Table 55. Model 45-minute block for mul�cultural and language-sensi�ve communica�on.

Time Step Ac�vity Output

0–5 min Situa�on The teacher presents a short 

client situa�on involving a 

procedure, mild anxiety and a 

language barrier.

Learners iden�fy the 

communica�on risk.

5–12 min Dic�onary Learners select Gve relevant terms 

from the mul�lingual dic�onary.

Terms are connected with pa�ent-

facing sentences.

12–20 min Sentence frames The class creates professional, 

pa�ent-facing and safety 

sentences.

Three sentence types for one 

procedure.

20–35 min Role-play Learners prac�se explana�on, 

consent and checking 

understanding.

Short performance with observer 

checklist.

35–42 min Feedback Observers give one strength and 

one improvement point.

Feedback linked to criteria.

42–45 min Re0ec�on Learners write or say one 

sentence they would use with a 

real client.

Short evidence of transfer into 

prac�ce.
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12. Environmentally responsible SNC

Environmentally responsible spa nursing care connects professional safety, economical use of resources and respect for 

the environment in which care is provided. In the context of SPA3, this is not general environmental awareness 

separated from healthcare prac�ce. It is the learner’s ability to recognise where a care procedure can remain equally safe 

while being less material-intensive, more reasonable in terms of energy use and easier to explain to the client.

Spa care is naturally connected with water, heat, movement, mineral resources, cleanliness of the environment and the 

opera�on of facili�es. The teacher can therefore integrate the environmental perspec�ve directly into professional 

situa�ons: prepara�on of aids, handling of disposable material, preven�on of water waste, use of disinfec�on, safe 

ven�la�on, organisa�on of client movement, educa�on on regimen measures or work with digital documenta�on.

METHODOLOGICAL PURPOSE OF THE CHAPTER

The chapter helps the teacher translate environmental responsibility from a general value into concrete decisions in 

voca�onal SNC teaching. Learners learn to assess the rela�onship between client safety, hygiene, material consump�on 

and opera�onal sustainability.

12.1 Environmental perspec�ve as part of professional decision-making

In healthcare teaching, environmental topics are some�mes reduced to waste sor�ng. This is important, but insuOcient 

for SNC. The learner needs to understand the whole chain of decision-making: why a certain aid is used, whether it is 

disposable or reusable, how it is cleaned, when it must not be reused, what the rela�onship is between hygiene and 

saving material, and how the decision is documented.

The basic pedagogical principle is simple: environmental responsibility must never weaken client safety. If a disposable 

aid is necessary for hygiene or clinical reasons, its use is professionally correct. Environmental competence is 

demonstrated by the fact that the learner does not use more material than needed, does not prepare unnecessary aids, 

sorts waste correctly, understands the diQerence between ordinary and hazardous waste and can explain a resource-

conscious regimen to the client without moralising.

Table 56. Environmental perspec�ve in the nurse’s decision-making in SNC.

Decision-making area Professional ques�on Environmentally responsible teaching 

formula�on

Aids What is genuinely needed for safe 

performance?

Prepare only those aids that correspond to the 

indica�on, the client’s condi�on and facility 

rules.

Hygiene When is disposable material necessary and 

when is a reusable aid possible?

Safety and hygiene take priority, but 

unnecessary single use should not be 

normalised.

Water and heat How can waste be prevented while preserving 

the eQect of the procedure?

Monitor the dura�on, temperature and course 

of the procedure according to protocol and do 

not extend it without reason.

Documenta�on Can part of the work be carried out digitally 

without losing quality?

Digital records should reduce duplica�on, not 

create addi�onal administra�ve burden.

Client educa�on How can a resource-conscious procedure be 

explained to the client?

Explain the regimen as part of safety, comfort 

and treatment eQect, not as cri�cism.

12.2 Water, heat and natural healing resources

Spa care uses natural healing resources and depends on them at the same �me. In teaching, it is therefore useful to work 

with the ques�on of how professional care can treat these resources responsibly. Learners are not expected to 

technically manage the opera�on of a spa facility. They should, however, understand that procedures have deGned 

parameters, that water and energy are not unlimited, and that quality of care is not iden�cal with unlimited 

consump�on.

The teacher can guide learners to describe three dimensions of a selected procedure: professional purpose, safety 

boundaries and resource intensity. Such work develops cri�cal thinking and at the same �me prevents the environmental 

topic from appearing as an added ideological layer. In voca�onal teaching, it should always be linked to a concrete 

procedure or decision.

Table 57. Three dimensions of working with a procedure.
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Dimension Ques�on for the learner Example output

Professional purpose Why is the procedure performed and what is 

its expected beneGt?

The learner describes the indica�on, expected 

response and the nurse’s role.

Safety boundary When should the procedure not be prepared, 

should be interrupted or should be consulted?

The learner states contraindica�ons, warning 

signs and the procedure in case of diOcul�es.

Resource intensity Where does consump�on of water, heat, 

material or �me arise?

The learner proposes how to follow the 

protocol without waste.

12.3 Material, waste and preven�on of waste

Work with material is one of the most accessible parts of environmentally responsible SNC. Teaching should not, 

however, remain at the level of a list of waste bins. It is important for learners to understand that the best waste is oFen 

the waste that does not arise at all, provided that hygiene or safety is not endangered. Before a procedure, the learner 

therefore plans the aids. During the procedure, they monitor their purposeful use. AFer the procedure, they decide 

correctly on cleaning, disposal and recording.

Table 58. Material cycle in SNC teaching.

Phase What the learner observes Methodological ques�on

Before the procedure Selec�on and quan�ty of aids. Which aids are necessary and which are only 

prepared preven�vely without a clear reason?

During the procedure Safe and purposeful use. Am I using material in a way that preserves 

comfort and hygiene without unnecessary 

consump�on?

AFer the procedure Cleaning, disinfec�on, disposal and storage. What returns to opera�on, what is disposed of 

and why?

Re0ec�on Possibility of preven�ng unnecessary 

consump�on next �me.

What could be prepared diQerently without 

reducing safety?

12.4 Hygiene, disinfec�on and reusable aids

Hygiene and disinfec�on must remain the boundary of all environmentally responsible decision-making. Learners should 

understand that a reusable aid is not automa�cally more appropriate. It is appropriate only when it can be cleaned, 

disinfected, stored and reused safely according to workplace rules. Conversely, disposable aids are not automa�cally 

wrong. They are professionally jus�Ged where they protect the client, staQ or environment from contamina�on or where 

facility rules require their use.

This topic is suitable for work with the picture dic�onary. Entries related to disinfec�on, disposable gloves, protec�ve 

aids, disinfectant wipes or sharps containers can be connected with a short decision-making task. Learners do not only 

name the aid. They decide when it is used, what risk it prevents and what happens to it aFer use.

PROFESSIONAL BOUNDARY

Saving material is never a reason to reuse an aid that must be disposed of. Environmental responsibility begins only aFer 

the requirements of hygiene, safety and facility rules have been met.

Table 59. Hygiene decision-making in environmentally responsible SNC.

Situa�on Safe professional decision Environmental learning point

Disposable aid required by the procedure Use the disposable aid and dispose of it 

according to rules.

The environmental issue lies in correct 

planning and disposal, not in unsafe reuse.

Reusable aid available Check cleanliness, func�onality and suitability 

for the client.

Reuse is appropriate only if the aid can be 

safely prepared and maintained.

Disinfec�on needed Use the correct product, amount and 

procedure.

Excessive or incorrect use is not bePer care 

and may create unnecessary burden.

Waste generated aFer the procedure Sort and dispose of waste according to 

workplace rules.

Learners dis�nguish ordinary, contaminated 

and sharps waste.

12.5 Digital documenta�on and responsible use of paper

Environmental responsibility in teaching can also concern documenta�on and learning materials. Digital documenta�on 

and digital worksheets can reduce duplica�on, support sharing and make records more accessible. At the same �me, 
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digital form is not automa�cally more appropriate in every situa�on. In prac�cal training, a printed worksheet may 

some�mes be more usable, safer or more accessible for learners.

The teacher can compare a printed and a digital worksheet in class. Learners assess when a paper sheet is more suitable 

for work at the bedside or in the classroom, when a digital form is more prac�cal and when a combina�on of both is 

best. This connects the environmental topic with real didac�cs and accessibility for diQerent learners.

Table 60. Paper and digital resources in SNC teaching.

Form Advantage Risk Teacher’s decision

Printed worksheet Easy to use in a classroom, 

simula�on or prac�cal ac�vity.

May lead to unnecessary prin�ng 

if used mechanically.

Print only what learners will 

ac�vely use.

Digital worksheet Easy to share, edit and archive. May distract learners if digital 

naviga�on becomes the main 

task.

Use when the digital form 

supports the learning outcome.

Combined form Allows prepara�on digitally and 

prac�cal work on paper.

Can create duplica�on if not 

planned.

Decide which part should exist in 

which form and why.

Digital record May reduce repeated rewri�ng 

and improve con�nuity.

May create administra�ve 

overload if added to paper 

records without purpose.

Digital work should reduce 

duplica�on, not mul�ply it.

12.6 Model 60-minute teaching block

Table 61. Model block for environmentally responsible SNC.

Time Ac�vity Learner output

0–10 min Short teacher input: safety takes priority, 

waste is reduced where this does not weaken 

care.

The learner names the diQerence between 

saving resources and risky restric�on of care.

10–25 min Work with the dic�onary: selec�on of 8 aids 

for a procedure.

The learner sorts aids according to use, 

hygiene and possible reuse.

25–40 min Worksheet: proposal of a procedure before, 

during and aFer the procedure.

The learner completes safety, material, waste 

and client educa�on points.

40–50 min Role-play: the client asks why the procedure is 

not extended or why a disposable aid is used.

The learner responds clearly and without 

moralising.

50–60 min Short test and re0ec�on. The learner iden�Ges one procedural change 

that saves resources and does not endanger 

safety.

12.7 Linking with Spanursing outputs

Table 62. Linking chapter 12 with Spanursing outputs.

Spanursing output Role in chapter 12 Example of use

Mul�lingual dic�onary Iden�Gca�on of aids and their safety notes. Sor�ng aids according to hygiene, reuse and 

waste.

Tutorials Demonstra�on of the procedure and resource-

intensive points.

Learners mark the steps where water, heat or 

material consump�on arises.

Worksheets Applica�on of decision-making to a concrete 

situa�on.

Learners propose a procedure that is safe and 

at the same �me avoids waste.

Tests VeriGca�on of decisions in typical situa�ons. Ques�ons dis�nguish safe saving from risky 

restric�on of care.

Overview of facili�es Context for comparing environments and 

procedures.

Learners discuss how the same principle may 

diQer in various types of spa or rehabilita�on 

facili�es.

12.8 Assessment of environmental responsibility

Assessment should not reward general slogans. The learner should be assessed according to whether they can link 

environmental responsibility with a concrete professional decision. A good answer iden�Ges the safety boundary, 

explains why a certain aid or procedure is necessary, and only then proposes a resource-conscious adjustment.

In ordinary teaching, four criteria are suOcient: safety, professional accuracy, resource awareness and communica�on 

with the client. The teacher should especially monitor whether the learner does not confuse environmental responsibility 

with limi�ng care. The aim is not to do less for the client. The aim is to perform care professionally and without 

unnecessary waste.
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Table 63. Mini-rubric for assessing environmentally responsible SNC.

Criterion Basic level Good level Advanced level

Safety The learner states that safety has 

priority.

The learner applies the safety 

boundary to the scenario.

The learner jus�Ges why a certain 

saving is possible or impossible.

Professional accuracy The learner names the aid or 

procedure.

The learner explains its purpose 

and correct use.

The learner links the aid or 

procedure with indica�on, 

hygiene and documenta�on.

Resource awareness The learner iden�Ges one source 

of waste.

The learner proposes a realis�c 

way to avoid waste.

The learner dis�nguishes 

necessary consump�on from 

unnecessary consump�on.

Communica�on The learner explains the decision 

simply.

The learner explains the 

procedure to the client without 

moralising.

The learner connects safety, 

comfort and resource-conscious 

conduct in one clear message.

12.9 Re:ec�ve ques�ons for learners

The following ques�ons can be used at the end of a lesson, in a worksheet or during oral re0ec�on:

What is the professional reason for using this aid or procedure? Where does consump�on of material, water, heat, 

energy or �me arise? Which part of consump�on is necessary for safety and hygiene? Which part could be reduced 

without weakening care? How would I explain the procedure to the client without moralising? What must be recorded, 

cleaned, returned, stored or disposed of aFer the procedure?
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13. Assessment of knowledge, skills and aMtudes

Assessment in spa nursing care should not be limited to checking memorised terms. In voca�onal educa�on, it must 

show whether the learner understands the procedure, can reason safely in a concrete situa�on, can communicate with 

the client and can brie0y jus�fy their decision. It is therefore appropriate to combine tes�ng of knowledge, work with a 

case situa�on, observa�on of performance, self-assessment and teacher feedback.

For SPA3, it is important that assessment corresponds to the competence framework of the guide. The learner is not 

assessed only according to whether they state the correct term or deGni�on, but also according to whether they use the 

term in client educa�on, recognise a risk signal, choose a suitable aid, respect hygiene and work with a digital or 

mul�lingual resource.

METHODOLOGICAL PURPOSE OF THE CHAPTER

The chapter provides the teacher with a framework for assessing SNC so that assessment is linked to learning outcomes, 

Spanursing outputs and real professional situa�ons. Assessment should support learning, not only close the topic with a 

grade.

13.1 What should be assessed in SNC

The teacher should decide in advance whether a given ac�vity assesses knowledge, skill, aItude or their combina�on. In 

prac�ce, these areas oFen overlap. For example, when educa�ng a client about a procedure, the learner needs 

knowledge of the indica�on and risks, the skill to transform professional content into understandable language and an 

aItude that respects the client’s dignity.

Table 64. Basic areas of assessment in SNC.

Area What the teacher observes Example of evidence

Knowledge Terminology, indica�ons, contraindica�ons, 

course of the procedure, safety rules.

Short test, oral answer, work with the 

dic�onary, comple�on of a scheme.

Skills Prepara�on of aids, client monitoring, 

educa�on, decision-making in a situa�on, 

documenta�on.

Observa�on of performance, scenario, 

worksheet, role-play, entry in model 

documenta�on.

AItudes Respect for the client, responsibility, cau�on, 

sensi�vity to privacy, willingness to verify 

understanding.

Teacher observa�on, peer feedback, 

re0ec�on, rubric.

Digital and language competence Use of the plaLorm, dic�onary, tutorial, 

worksheet or test for solving a professional 

situa�on.

Short digital task, pa�ent-facing sentence, 

work with a mul�lingual entry.

13.2 Assessment linked to learning outcomes

Assessment is meaningful only when it is linked to a clearly formulated learning outcome. If the learning outcome says 

that the learner explains the procedure to the client and iden�Ges one safety risk, the assessment must verify both parts. 

A test of terms alone is not suOcient. Conversely, a role-play without checking professional accuracy is also insuOcient.

The teacher should therefore formulate assessment as early as the planning stage. First, the teacher deGnes the learning 

outcome, then chooses evidence of learning and only then selects the tool. This prevents assessment from becoming a 

random test at the end of the lesson.

Table 65. Linking learning outcomes with assessment evidence.

Learning outcome Suitable evidence Assessment tool

The learner explains the purpose of a selected 

procedure.

Short oral explana�on or wriPen answer. Checklist or short test.

The learner recognises one contraindica�on or 

warning sign.

Case response. Scenario ques�on.

The learner prepares aids safely. Demonstra�on or model prepara�on. Observa�on checklist.

The learner educates the client 

understandably.

Role-play or pa�ent-facing sentence. Communica�on rubric.

The learner records essen�al informa�on. Model documenta�on entry. Teacher feedback on the record.
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13.3 Knowledge tes�ng without reducing assessment to memorisa�on

Tests are useful in SNC teaching, but their role should be precise. A test can quickly verify whether learners understand 

key terms, indica�ons, safety rules and procedure steps. At the same �me, the test should not become the only 

assessment tool. A learner may answer terminology correctly but s�ll fail to communicate safely with a client in a model 

situa�on.

A good SNC test should contain several types of items. Some can check terminology, others should work with a short 

situa�on. The most useful items are those that require the learner to dis�nguish a safe procedure from a risky one, or to 

decide when a responsible person should be informed.

Table 66. Types of test items suitable for SNC.

Type of item What it veri9es Example focus

Terminology item Knowledge of a professional term and its 

meaning.

Matching an aid with its func�on.

Safety item Recogni�on of a risk or hygiene rule. Iden�fying when the procedure must be 

interrupted.

Situa�onal item Applica�on of knowledge in a model case. Selec�ng a response to client dizziness aFer a 

procedure.

Communica�on item Ability to formulate a clear instruc�on. Choosing the best pa�ent-facing sentence.

Re0ec�on item Understanding of the reason for a decision. Brie0y explaining why a certain step is 

necessary.

13.4 Observa�on of skills and performance

Observa�on is suitable where the teacher needs to see how the learner acts. In SNC, this may include prepara�on of 

aids, safe posi�oning, communica�on before a procedure, monitoring aFer a procedure or comple�on of a model 

record. Observa�on should be guided by a short checklist or rubric. Without criteria, feedback may become subjec�ve or 

too general.

The checklist should not be too long. For one ac�vity, four to six observed points are suOcient. The teacher can focus, for 

example, on correct sequence, hygiene, safety, communica�on and documenta�on. In a larger class, peer observa�on 

can also be used, but the teacher remains responsible for professional feedback.

Table 67. Observa�on checklist for a model SNC performance.

Observed point Ful9lled Comment

The learner prepares the necessary aids and 

does not omit a safety-relevant item.

☐

The learner checks hygiene and cleanliness of 

the environment.

☐

The learner explains the procedure to the 

client in understandable language.

☐

The learner monitors the client’s response or 

states what should be monitored.

☐

The learner knows when to inform the 

responsible person.

☐

The learner records or passes on essen�al 

informa�on.

☐

13.5 Assessment of aMtudes

AItudes in voca�onal healthcare educa�on should be assessed carefully and concretely. The teacher should not assess 

personality, but observable professional behaviour. In SNC, this may include respect for the client’s dignity, willingness to 

check understanding, cau�on in rela�on to risk, sensi�vity to modesty, responsible use of aids and readiness to ask for 

help within the limits of the learner’s role.

Assessment of aItudes should be connected with examples. Instead of saying “the learner is respecLul”, the teacher 

can say: “the learner explained the step before touch and checked whether it was acceptable for the client.” This makes 

feedback fairer and more useful.

Table 68. Observable aMtudes in SNC teaching.

AMtude area Observable behaviour Example of feedback

Respect for dignity The learner protects privacy and explains You correctly explained what you were going 
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AMtude area Observable behaviour Example of feedback

contact before it happens. to do before touching the client.

Responsibility The learner does not con�nue when a warning 

sign appears.

You recognised that the client’s dizziness 

requires stopping and informing the 

responsible person.

Cau�on The learner checks hygiene, contraindica�ons 

and safety boundaries.

You named the risk, but you also need to state 

who should be informed.

Language sensi�vity The learner avoids unnecessary jargon and 

checks understanding.

The instruc�on was clear; add one check 

ques�on for the client.

Team awareness The learner knows when informa�on must be 

passed on.

You correctly iden�Ged that this observa�on 

should be reported.

13.6 Combining assessment tools

No single assessment tool is suOcient for the whole area of SNC. A test checks knowledge, but not necessarily 

communica�on. A role-play shows communica�on, but may not fully show theore�cal knowledge. A worksheet shows 

reasoning, but not always the quality of oral explana�on. For this reason, teachers should combine tools according to the 

learning outcome.

A prac�cal combina�on may consist of a short test, a worksheet with a case situa�on and one role-play or oral 

explana�on. This gives the teacher evidence of knowledge, applica�on and communica�on. In a longer module, self-

assessment and peer feedback can be added.

Table 69. Recommended combina�ons of assessment tools.

Tool Assesses mainly Recommended use

Short test Knowledge and basic decision-making. At the end of a topic or as a diagnos�c entry 

test.

Worksheet Applica�on of knowledge, reasoning and 

documenta�on.

During case-based work.

Observa�on checklist Prac�cal skill and safety. During model prepara�on or performance.

Role-play Communica�on, educa�on, respect and 

language sensi�vity.

In pa�ent educa�on or mul�cultural 

communica�on.

Rubric Observed skills and aItudes. For a model situa�on.

Learner re0ec�on Self-assessment and awareness of further 

learning.

Especially aFer role-play and scenarios.

13.7 Model 45-minute assessment cycle

Table 70. Model assessment cycle.

Time Ac�vity Assessment purpose

0–5 min The teacher reminds learners of the learning 

outcomes and criteria.

The learner knows what will be assessed.

5–15 min Short test on terminology, safety and a 

situa�on.

VeriGca�on of basic knowledge and 

understanding.

15–30 min Case situa�on in pairs or a small group. VeriGca�on of applica�on of knowledge and 

professional decision-making.

30–38 min Role-play of short client educa�on. VeriGca�on of communica�on, respect and 

language sensi�vity.

38–45 min Self-assessment and feedback according to a 

rubric.

Closure of learning and iden�Gca�on of the 

next step.

13.8 Link with Spanursing outputs

Table 71. Spanursing outputs in assessment.

Spanursing output Role in assessment Example of use

Mul�lingual dic�onary VeriGca�on of terminology and transforma�on 

of a term into a pa�ent-facing sentence.

The learner selects an entry, explains it to the 

client and states a safety note.

Tutorials Basis for observing the procedure and 

iden�fying key steps.

AFer viewing, the learner marks risk points 

and proposes check ques�ons.

Worksheets Evidence of applying knowledge in case-based 

work.

The learner completes indica�ons, risks, the 

nurse’s procedure and educa�on.

Tests Diagnos�c and Gnal veriGca�on of 

understanding.

The teacher monitors error items and returns 

to them in teaching.
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Spanursing output Role in assessment Example of use

Overview of facili�es Assessment of the ability to connect theory 

with opera�ons.

The learner assesses how the procedure would 

diQer by type of facility or procedure.
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14. Coopera�on with spa facili�es and professional prac�ce

Teaching spa nursing care gains its full educa�onal value when it is connected with the real opera�on of spa facili�es, 

rehabilita�on workplaces and other professional partners. Coopera�on with prac�ce helps learners understand that SNC 

is not a set of isolated procedures, but coordinated care in which indica�on, safety, communica�on, documenta�on, 

regimen measures and responsibility for the client are connected.

For the teacher, professional prac�ce is also a source of authen�c situa�ons. It helps update thema�c plans, select 

relevant dic�onary entries, create case studies, verify worksheets and show learners how professional decision-making 

changes according to the type of facility, client group, indica�ons and local opera�onal rules.

METHODOLOGICAL PURPOSE OF THE CHAPTER

The chapter shows how to set up coopera�on with facili�es providing spa, rehabilita�on or related healthcare services so 

that it brings speciGc added value for teaching, not only a formal excursion or general promo�on of a facility.

14.1 Why prac�ce should be part of the SNC methodology

A spa facility is an environment in which professional terms become concrete ac�on for the learner. The learner sees 

how the client is prepared for a procedure, how the client’s condi�on is monitored, how instruc�ons are explained, how 

privacy is protected and how opera�onal limita�ons are handled. The teacher should frame this experience didac�cally. 

It is not enough to visit a facility. It is necessary to deGne in advance what learners should observe, how they will process 

the Gndings and how it will be veriGed that the excursion or prac�ce led to learning.

Table 72. Bene9ts of coopera�on with prac�ce for SNC teaching.

Bene9t Meaning for the learner Meaning for the teacher

Authen�c context The learner connects a term, aid and 

procedure with a real situa�on.

The teacher gains examples that are not 

detached from opera�ons.

Upda�ng content The learner sees current procedures, 

equipment and facility rules.

The teacher can adjust the thema�c plan and 

add new scenarios.

Professional orienta�on The learner bePer understands the working 

role in spa or rehabilita�on care.

The school strengthens its links with employers 

and labour market needs.

Safety culture The learner observes hygiene, client 

monitoring and risk preven�on in prac�ce.

The teacher can assess whether the learner 

understands the reasons for safety measures.

Mul�cultural communica�on The learner sees how communica�on diQers 

according to the client’s needs.

The teacher gains material for role-play and 

language-sensi�ve teaching.

14.2 Forms of coopera�on with professional prac�ce

Coopera�on does not have to take only the form of long prac�cal training. Several levels can be used in school 

condi�ons. A short professional excursion can work well if it has a clear educa�onal task. An expert input from prac�ce is 

suitable for introducing a topic. Longer prac�ce allows observa�on and development of skills. Consulta�on with prac�ce 

helps verify whether worksheets, tests and scenarios are realis�c.

Table 73. Forms of coopera�on with professional prac�ce.

Form of coopera�on Suitable use Evidence of educa�onal value

Professional excursion Familiarisa�on with opera�ons, indica�ons, 

procedures and the nurse’s role.

Observa�on sheet, short re0ec�on, link with a 

module.

Guest expert Introduc�on of a topic, sharing experience, 

discussion of risks and communica�on.

Learners’ ques�ons, summary of key Gndings, 

follow-up worksheet.

Prac�cal training or placement Development of skills, client monitoring, 

communica�on and opera�onal rules.

Prac�ce record, assessment rubric, learner 

self-assessment.

Consulta�on of teaching materials VeriGca�on of professional accuracy of 

worksheets, scenarios and dic�onary links.

Comments from prac�ce, incorporated 

changes, Evidence Pack.

Joint case study Transforma�on of an opera�onal situa�on into 

teaching.

Anonymised scenario, methodological 

procedure, assessment criteria.

14.3 How to prepare a professional excursion so that it is not touris�c

An excursion to a spa facility should be planned as a teaching block. Before the visit, learners must know the topic, basic 

terms and observa�on task. During the visit, they should not collect only impressions. They should purposefully observe 
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the nurse’s role, safety rules, communica�on with the client, aids, environmental measures and con�nuity with the 

therapeu�c regimen. AFer returning, the Gndings should be processed in class.

Table 74. Model prepara�on and evalua�on of a professional excursion.

Phase Teacher task Learner task

Before the excursion Select 5 to 8 dic�onary entries, prepare 

ques�ons and explain rules of conduct.

Become familiar with the terms, prepare two 

professional ques�ons and complete ini�al 

expecta�ons.

During the excursion Direct aPen�on to the nurse’s role, safety, 

communica�on and opera�onal context.

Complete the observa�on sheet and record 

concrete situa�ons, not only general 

impressions.

AFer the excursion Link the Gndings with a module, worksheet or 

scenario.

Prepare a re0ec�on, add to the dic�onary 

work and propose one pa�ent-facing sentence.

Evidence Store the programme, observa�on sheet, 

re0ec�on and, where appropriate, a photo 

without personal data.

Submit an output usable for assessment or a 

porLolio.

PRACTICAL NOTE

In the descrip�on of the excursion, use the language of voca�onal educa�on: observa�on of opera�ons, re0ec�on on the 

nurse’s role, safety of procedures, pa�ent educa�on, indica�ons and link to a thema�c module. Do not formulate it as a 

spa tour or a cultural-touris�c visit.

14.4 Observa�on sheet for learners

An observa�on sheet helps transform a visit to a facility into learning. It should be short enough to be usable during the 

excursion, but speciGc enough to guide aPen�on to the professional substance. The teacher can prepare one universal 

sheet or adapt the sheet to a speciGc module, for example monitoring, communica�on, safety or environmental 

responsibility.

Table 75. Model observa�on sheet for a professional visit.

Observa�on area Learner note

What type of facility or workplace did we observe?

Which client groups or indica�ons were men�oned?

Which procedures or aids were connected with the nurse’s role?

Which safety or hygiene rules were visible?

How was the client informed or educated?

Which environmental or opera�onal measures were visible?

Which situa�on could be transformed into a classroom scenario?

Which term from the Spanursing dic�onary was useful today?

14.5 Using prac�ce to verify Spanursing outputs

Prac�ce can also help check whether project outputs are realis�c and understandable. A facility worker does not need to 

rewrite school materials. It is oFen enough to answer a few targeted ques�ons: Does the situa�on correspond to 

ordinary prac�ce? Is the risk described clearly? Is the pa�ent instruc�on understandable? Does the worksheet omit 

anything important? Are test items too theore�cal or misleading?

This type of consulta�on is valuable because it protects the materials from being detached from opera�ons. At the same 

�me, the teacher must keep responsibility for didac�c adapta�on. A real workplace situa�on is oFen too complex for 

direct transfer into school teaching. It must be anonymised, simpliGed and linked to a learning outcome.

Table 76. Consulta�on of Spanursing outputs with prac�ce.

Output What prac�ce can verify Possible improvement

Dic�onary Whether terminology, use and safety notes 

correspond to ordinary professional language.

More precise wording of an entry or addi�on 

of an opera�onal note.

Tutorials Whether the procedure, sequence and risk 

points are realis�c.

Clearer emphasis on the nurse’s role before, 

during and aFer the procedure.

Worksheets Whether the case situa�on and ques�ons are 

usable in teaching and close to prac�ce.

Adjusted worksheet with a clearer professional 

context.
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Output What prac�ce can verify Possible improvement

Tests Whether situa�onal ques�ons correspond to 

common prac�ce.

More precise distractors and more prac�cal 

ques�ons.

Overview of facili�es Help with dis�nguishing types of care, 

indica�ons and opera�onal speciGcs.

Material for career orienta�on and European 

comparison.

14.6 Protec�on of personal data and ethics of coopera�on

When coopera�ng with prac�ce, it is necessary to consistently protect clients, learners and facility staQ. Iden�Gable 

client data must not be inserted into teaching materials. Photographs, videos or records from a facility environment may 

be used only when the legal and organisa�onal condi�ons are fulGlled. For the methodological guide and ordinary 

teaching, it is safer to work with anonymised model situa�ons.

Table 77. Safe and risky procedures when working with prac�ce.

Situa�on Safe procedure Risky procedure

Case study Use an anonymised and didac�cally adapted 

scenario.

State age, diagnosis, date and circumstances in 

such a way that the client can be recognised.

Photographs from opera�ons Use only approved photos without clients or 

with clear consent.

Photograph clients, documenta�on or 

iden�Gable spaces without rules.

Learners’ notes Guide learners towards professional 

descrip�on without names and details.

Allow learners to record personal data or 

sensi�ve client stories.

Facility feedback Record professional recommenda�ons for 

teaching and materials.

Evaluate speciGc employees or clients outside 

the educa�onal purpose.

14.7 Partnership as a long-term system

The best coopera�on with prac�ce is not a one-oQ visit, but a system of repeated contacts. The school can gradually 

create a small network of coopera�ng spa, rehabilita�on or healthcare facili�es. This network does not have to be large. 

It is more useful to have a smaller number of reliable partners with whom the school can consult teaching content, 

organise visits, verify scenarios and obtain feedback on graduate preparedness.

A long-term partnership should be built on clarity. The school should know what it expects from the facility and the 

facility should know what coopera�on with the school means. It is appropriate to deGne the contact person, suitable 

topics, possible forms of coopera�on, rules for visits, data protec�on, expected outputs and the method of feedback.

Table 78. Elements of a sustainable coopera�on system.

Element Prac�cal meaning

Contact person One person on the school side and one person on the facility side 

coordinate communica�on.

Topic map The school iden�Ges which SNC modules can be linked to the facility.

Annual plan Visits, expert inputs or consulta�ons are planned in advance.

Evidence The school keeps programmes, observa�on sheets, anonymised outputs 

and feedback.

Feedback loop The facility comments on whether teaching topics and materials are 

realis�c.

Sustainability Coopera�on con�nues aFer the end of the project through ordinary 

teaching and school partnerships.

14.8 Evidence of coopera�on with prac�ce

Evidence should be simple, useful and ethically safe. It should not burden the facility or the teacher unnecessarily. The 

aim is to show that coopera�on had a concrete educa�onal value and was linked to SNC teaching. Evidence may include 

the programme of the visit, observa�on sheet, anonymised learner re0ec�on, worksheet used, teacher note, aPendance 

list, presenta�on from a guest expert or summary of consulta�on comments.

Table 79. Evidence of coopera�on with prac�ce.

Evidence item What it shows Note

Visit programme The purpose, content and professional focus of 

the ac�vity.

Should use educa�onal rather than tourist 

language.

Observa�on sheet What learners were expected to observe and 

process.

Should not contain personal data of clients.

Learner re0ec�on What the learner understood and how it links Can be used for assessment or porLolio.
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Evidence item What it shows Note

to SNC.

Consulta�on record What prac�ce recommended for improving 

materials.

Should focus on professional content, not on 

personal evalua�on.

Updated worksheet or scenario How the feedback from prac�ce was 

incorporated.

Useful for sustainability and quality assurance.

Teacher re0ec�on What should be repeated, changed or 

developed next �me.

Short and prac�cal.

14.9 Model coopera�on cycle for one school year

Table 80. Model annual cycle of coopera�on with professional prac�ce.

Period Ac�vity Output

Beginning of the school year The school selects one to three SNC topics 

suitable for coopera�on with prac�ce.

Topic map and preliminary contact with a 

facility.

First term Guest expert or short excursion. Observa�on sheet, learner ques�ons and 

re0ec�on.

Second term Worksheet or scenario based on the observed 

prac�ce situa�on.

Teaching material linked to prac�ce.

End of the school year Short feedback from the teacher and, where 

possible, from the facility.

Recommenda�on for the next cycle.

Next year Repe��on or extension of coopera�on. Sustainable link between teaching and 

prac�ce.



SPA3 · Methodological Guide for Teaching Spa Nursing Care

55

15. Sustainability and further development of SNC teaching

The sustainability of spa nursing care teaching does not arise from a school crea�ng teaching materials once. It arises 

when the topic becomes a regular part of planning, teaching, assessment, coopera�on with prac�ce and teachers’ 

professional development. The SPA3 project outputs should therefore be used as a living methodological system that can 

be updated regularly and adapted to the needs of learners, teachers and healthcare prac�ce.

This chapter shows how to maintain SNC aFer the end of the project in the school, in thema�c plans, in the teaching 

team and in links with professional facili�es. The emphasis is on a simple, auditable and long-term manageable 

procedure that does not require excessive administra�on, but creates clear evidence of con�nued use of the outputs.

METHODOLOGICAL PURPOSE OF THE CHAPTER

The chapter translates sustainability from a general project promise into concrete school prac�ce: who uses the outputs, 

where they are anchored, how they are updated, how their impact is evidenced and how they are passed on to other 

teachers.

15.1 What sustainability means in this methodological guide

In this guide, sustainability does not mean only that the outputs remain available online. Availability is only a technical 

condi�on. Pedagogical sustainability means that teachers know when and why to use the outputs, learners work with 

them in concrete ac�vi�es and the school has a simple system for upda�ng, evalua�ng and sharing them.

Sustainability also means that SNC is not dependent on one project coordinator or one ac�ve teacher. If the topic is to 

remain part of teaching, it must be transferred into thema�c plans, internal methodological materials and the ordinary 

coopera�on of the teaching team. This can be done in a modest but systema�c way.

Table 81. Three levels of sustainability in SNC teaching.

Level What it means Evidence

Material sustainability SPA3 outputs remain accessible and usable. Link to the plaLorm, stored worksheets, 

dic�onary, tutorials and tests.

Pedagogical sustainability Teachers use the outputs in lessons and adapt 

them to learning outcomes.

Thema�c plans, lesson records, worksheets 

and learner outputs.

Ins�tu�onal sustainability The topic is anchored in the school’s planning, 

team coopera�on and links with prac�ce.

Internal methodological note, subject team 

minutes, annual topic map, coopera�on 

record.

15.2 Anchoring SNC in thema�c plans

The strongest form of sustainability is the inclusion of SNC in thema�c plans or school methodological documents. This 

does not mean crea�ng a new subject. It is oFen enough to iden�fy exis�ng topics where SNC has a natural place: client 

monitoring, hygiene, pa�ent educa�on, rehabilita�on care, professional communica�on, environmental responsibility, 

digital resources or voca�onal foreign language.

A thema�c plan should contain at least the topic, learning outcome, teaching method, SPA3 output used and the form of 

veriGca�on. This is suOcient to show that the project output has entered teaching prac�ce. At the same �me, the record 

remains short enough not to burden the teacher.

Table 82. Minimal record of SNC in a thema�c plan.

Item Example formula�on

Topic Client educa�on before a selected spa procedure.

Learning outcome The learner explains the purpose of the procedure, states one risk and 

formulates a short pa�ent-facing instruc�on.

SPA3 output used Mul�lingual dic�onary, worksheet, tutorial.

Teaching method Work with terms, model situa�on, role-play, re0ec�on.

VeriGca�on Completed worksheet, oral explana�on and short test.

15.3 School system for upda�ng materials

SPA3 outputs should not remain unchanged if teaching experience shows that they need adapta�on. Teachers may 

discover that a worksheet is too long, a test ques�on is unclear, a scenario needs a bePer safety boundary or a dic�onary 
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entry should be linked to another teaching ac�vity. A simple update system helps maintain quality without crea�ng 

excessive bureaucracy.

The school can use a basic annual review. At the end of a school year or aFer a module, the teacher records what 

worked, what should be changed and which output should be used again. The coordinator or subject guarantor then 

collects these notes and decides whether an internal update is needed.

Table 83. Simple annual review of SPA3 outputs.

Review ques�on Possible answer Follow-up ac�on

Which output was used most oFen? The worksheet on client educa�on before a 

procedure.

Keep it in the thema�c plan and share it with 

other teachers.

Which part was diOcult for learners? Dis�nguishing indica�on and contraindica�on. Add a short example and one model answer.

Which ac�vity produced good evidence of 

learning?

Role-play with a pa�ent-facing sentence and 

observer checklist.

Include it in the recommended lesson 

sequence.

Which digital element caused diOcul�es? Learners were distracted by naviga�on on the 

plaLorm.

Prepare one guided digital task with a clear 

objec�ve.

What should be consulted with prac�ce? Whether a scenario corresponds to ordinary 

facility opera�on.

Ask a coopera�ng facility for short feedback.

15.4 Passing the methodology on to other teachers

For sustainability, it is crucial that the methodology can be used by a teacher who did not par�cipate directly in the 

project. The guide should therefore be supported by simple internal sharing: a short presenta�on for colleagues, one 

model lesson, a folder with recommended worksheets, a list of suitable dic�onary entries and examples of assessment 

criteria.

It is useful to avoid the situa�on where a new teacher receives only a link to the plaLorm. The link is not a method. The 

teacher needs to know what to use Grst, what to combine, what to assess and how to adapt the ac�vity for their subject 

and class.

Table 84. Internal transfer of SPA3 methodology to teachers.

Transfer tool What it contains Purpose

Short methodological brieGng Basic logic of SNC, modules and available 

outputs.

Introduce the topic quickly to colleagues.

Model lesson Topic, learning outcome, SPA3 outputs, ac�vity 

and assessment.

Show how the methodology works in prac�ce.

Shared folder Selected worksheets, tests, scenarios and 

assessment rubrics.

Reduce prepara�on �me for teachers.

Dic�onary map Recommended groups of entries by topic. Help teachers choose terms eOciently.

Peer consulta�on Short discussion aFer the Grst use in teaching. Improve implementa�on and reduce 

uncertainty.

15.5 Evidence Pack for sustainability

Sustainability should be demonstrable, but it does not require extensive documenta�on. A simple Evidence Pack is 

suOcient. It should show that the topic was anchored in teaching, that learners worked with an output, that 

understanding was veriGed and that the teacher re0ected on possible improvement.

The Evidence Pack is useful both for project repor�ng and for the school’s internal quality assurance. It also makes it 

easier to repeat the ac�vity in the following year. The evidence should be anonymised and should not contain personal 

data of learners or clients.

Table 85. Minimal Evidence Pack for sustainability.

Evidence What it proves Recommended form

Thema�c plan SNC is part of teaching. Extract from the plan or internal record.

Worksheet used Learners worked with a concrete output. Anonymised sample or empty template with a 

note.

Test result or re0ec�on Understanding was veriGed. Summary without personal data or sample 

assessment rubric.

Teacher record The teacher evaluated the usability of the 

material.

Short methodological note.

Link with prac�ce Teaching responded to real opera�ons or 

consulta�on.

Excursion programme, anonymised scenario, 

professional note.
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EVALUATOR-STRONG PRINCIPLE

Sustainability is best evidenced by a combina�on of curricular anchoring, a sample of teaching and re0ec�on on impact. 

A link to the plaLorm alone is usually not suOcient.

15.6 Teachers’ professional development

Further development of SNC requires con�nuous learning by teachers. It does not always have to take the form of an 

external course. Short internal methodological blocks, joint prepara�on of a scenario, sharing experience aFer an 

excursion or joint analysis of test results are also valuable. What maPers is that professional development is not 

separated from real teaching.

Table 86. Forms of teachers’ professional development in SNC.

Form Suitable content Output

Internal methodological mee�ng Sharing scenarios, worksheets and problema�c 

points.

Adjusted plan for further teaching.

Mini-workshop with prac�ce New procedures, indica�ons, safety and 

communica�on with the client.

Added methodological notes.

Joint scenario development Transforming a real situa�on into teaching. Model situa�on and rubric.

Analysis of learner outputs What learners mastered and what needs to be 

explained again.

Adjustment of a worksheet or test.

Language-methodological consulta�on Pa�ent-facing sentences, professional 

terminology and mul�lingual work.

List of sentences and recommended 

formula�ons.

15.7 Further development of the methodology

The methodology should remain open to further development. New topics may arise from prac�ce, new digital tools, 

changes in facility opera�ons, new safety requirements, learner needs or interna�onal coopera�on. The school should 

therefore not perceive the guide as a closed document that cannot be changed. It is a stable framework, but the 

materials used in teaching may con�nue to develop.

Further development may include crea�ng new worksheets, upda�ng tests, supplemen�ng the dic�onary with teaching 

notes, developing addi�onal scenarios or connec�ng SNC with new prac�cal workplaces. Each change should be linked to 

a learning outcome and should preserve the professional boundaries of the methodology.

Table 87. Possible direc�ons for further development.

Direc�on Example Condi�on of quality

New scenarios Scenario on a client with anxiety before a 

procedure.

The scenario has a learning outcome, task and 

assessment criterion.

Updated worksheets Shorter version for lower year groups. The worksheet s�ll veriGes a professional 

result.

Extended dic�onary work Topic map for monitoring or hygiene. The terms are used in a situa�on, not only 

memorised.

New tests Situa�onal ques�ons aFer a module. The test checks understanding and decision-

making, not only memory.

Prac�ce coopera�on Consulta�on with a spa or rehabilita�on 

facility.

The situa�on is anonymised and didac�cally 

adapted.

15.8 Risks to sustainability and how to prevent them

Sustainability is weakened mainly when project outputs are perceived as something external to normal teaching. If the 

materials remain only in a project folder, if only one teacher knows how to use them, or if the plaLorm is treated as a 

repository without didac�c planning, the impact of the project will gradually decline.

Preven�on is simple: anchor the topic in the thema�c plan, prepare one model lesson, share a basic folder with 

colleagues, collect a minimal Evidence Pack and return to the outputs at least once a year. This is enough to keep the 

topic alive without crea�ng a new administra�ve burden.

Table 88. Risks and preven�on measures.

Risk Consequence Preven�on

Outputs remain only on the plaLorm. Teachers do not use them in real lessons. Connect each output with a learning outcome 

and lesson ac�vity.
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Risk Consequence Preven�on

One person holds all know-how. The topic disappears when the person leaves 

or changes role.

Prepare a short internal guide and share model 

lessons.

Materials are not updated. Worksheets and tests gradually lose relevance. Annual review and short teacher feedback.

Evidence is not collected. It is diOcult to prove impact and sustainability. Keep a minimal Evidence Pack.

Prac�ce is disconnected. Teaching becomes too theore�cal. Maintain at least one prac�ce link or 

consulta�on per year.

15.9 Model sustainability cycle for one school year

Table 89. Model annual sustainability cycle.

Period Ac�vity Output

September Select SNC topics for the thema�c plan. Topic map and assignment of SPA3 outputs.

October–January Implement one or more SNC learning 

sequences.

Worksheets, tests, learner outputs.

February–March Link one topic with prac�ce or a professional 

consulta�on.

Observa�on sheet, scenario or prac�ce note.

April–May Evaluate what worked and what should be 

adjusted.

Teacher re0ec�on and updated materials.

June Store the Evidence Pack and recommend the 

next step.

Folder for the following school year.

15.10 Final recommenda�on for schools

A school that wants to maintain SNC teaching does not have to implement everything at once. It is enough to begin with 

one module, one lesson, one worksheet and one assessment tool. The important point is to use them repeatedly, 

improve them according to experience and share them with other teachers. Sustainability is created by regular use, not 

by the mere existence of outputs.

The prac�cal minimum is therefore clear: include one SNC topic in a thema�c plan, use one Spanursing output in 

teaching, verify learning, record a short re0ec�on and keep the material for the next cycle. If this process is repeated 

every year and gradually expanded, SPA3 remains a living contribu�on to voca�onal healthcare educa�on.
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16. Appendices for teachers

This chapter closes the guide with prac�cal templates that teachers can use when preparing lessons, thema�c plans, 

voca�onal exercises, project days and coopera�on with prac�ce. The appendices are not a separate workbook. They are 

a suppor�ng methodological tool that helps translate SPA3 project outputs into concrete teaching of spa nursing care.

Teachers may use the appendices separately or combine them with the dic�onary, tutorials, worksheets, tests and the 

overview of spa facili�es. Each template should be adapted according to learners’ age, level of professional prepara�on, 

subject, available �me and school rules.

Methodological key to working with the appendices

Table 90. Methodological key to the appendices.

Appendix When to use it Evidence for the school or project

1. SNC competence map When planning a thema�c unit or upda�ng a 

thema�c plan.

Competence map, thema�c plan, subject team 

record.

2. Lesson plan template When preparing one lesson or voca�onal 

exercise.

Lesson prepara�on, resources used, learner 

outputs.

3. Thema�c block template When planning several lessons or a project 

day.

Block plan, link to learning outcomes, 

assessment tools.

4. Worksheet template When crea�ng a worksheet for a procedure, 

aid or situa�on.

Completed worksheet, learner re0ec�on, 

teacher feedback.

5. Case study template When working with professional decision-

making and a client situa�on.

Case response, jus�Gca�on, rubric.

6. Role-play ac�vity template When prac�sing pa�ent educa�on, 

communica�on or sensi�ve situa�ons.

Observer checklist, peer feedback, re0ec�on.

7. Assessment rubric When assessing a scenario, role-play, 

worksheet or prac�cal task.

Assessment record, forma�ve feedback.

8. Recommended use of the dic�onary by topic When selec�ng terms for a lesson or module. List of selected entries, pa�ent-facing 

sentences.

9. Recommended combina�ons of tutorial, 

worksheet, test and dic�onary

When designing a complete learning sequence. Lesson sequence, test, worksheet, re0ec�on.

10. Safety and hygiene checklist Before a prac�cal or model ac�vity. Safety record, checklist, teacher observa�on.

11. Pa�ent educa�on checklist When preparing communica�on with the 

client.

Pa�ent-facing sentence, role-play, feedback.

12. Learner feedback At the end of a lesson, block or pilot ac�vity. Summary of learner feedback.

13. Teacher feedback AFer using SPA3 outputs in teaching. Teacher re0ec�on and recommenda�ons for 

updates.

14. Model integra�on of SNC into a thema�c 

plan

When embedding SNC into school 

documenta�on.

Adapted thema�c plan and evidence of use.

Appendix 1. SNC competence map

Table 91. SNC competence map.

Competence area Basic level Applied level Integrated level

Professional understanding of SNC The learner names the basic term 

and explains its meaning.

The learner connects the term 

with a procedure, aid or situa�on.

The learner uses the term when 

solving a case situa�on.

Safety and hygiene The learner states a basic safety 

or hygiene rule.

The learner applies the rule in a 

model situa�on.

The learner iden�Ges risk and 

proposes preven�on.

Client monitoring The learner names what may be 

monitored.

The learner selects data to 

monitor before or aFer a 

procedure.

The learner evaluates a change in 

condi�on and passes on 

informa�on.

Pa�ent educa�on The learner repeats a prepared 

instruc�on.

The learner creates a short 

understandable instruc�on.

The learner adapts the instruc�on 

to the client’s situa�on.

Language-sensi�ve 

communica�on

The learner uses a simple 

respecLul phrase.

The learner checks understanding 

and responds to uncertainty.

The learner communicates safely 

in a more complex situa�on.

Environmental responsibility The learner names one area of 

consump�on or waste.

The learner proposes one safe 

resource-conscious step.

The learner jus�Ges a decision 

with regard to safety and 

sustainability.

Digital work with resources The learner Gnds the required 

output.

The learner uses the output to 

solve a task.

The learner combines several 

outputs and evaluates their 

usefulness.



SPA3 · Methodological Guide for Teaching Spa Nursing Care

60

Appendix 2. Lesson plan template

Table 92. Lesson plan template.

Field Recommended entry

Lesson topic For example client monitoring before hydrotherapy, safety during a 

peloid procedure, or client educa�on before physical ac�vity.

Learning objec�ve AFer the lesson, the learner explains, decides, demonstrates, jus�Ges or 

communicates a concrete professional task.

SPA3 outputs Selected dic�onary entries, tutorial, worksheet, test, overview of 

facili�es or their combina�on.

Ini�al ac�va�on Short ques�on, image of an aid, problem situa�on or pa�ent-facing 

sentence.

Main ac�vity Work with a procedure, scenario, worksheet, role-play or decision-

making situa�on.

Assessment Test ques�on, rubric, self-assessment, peer feedback or short re0ec�on.

Evidence Date, class, material used, number of learners, output from the ac�vity, 

iden�Ged adjustments.

Appendix 3. Thema�c block template

Table 93. Thema�c block template.

Part of the block Content

Block �tle

Placement in subject or module

Number of lessons

Key SNC competences Professional understanding, safety, communica�on, monitoring, 

educa�on, environmental responsibility.

SPA3 outputs used Dic�onary, tutorials, worksheets, tests, overview of facili�es.

Teaching procedure 1. Topic ac�va�on. 2. Professional input. 3. Applica�on in a situa�on. 4. 

Re0ec�on and assessment.

VeriGca�on of learning outcomes Test, rubric, model situa�on, learner output, oral jus�Gca�on.

DiQeren�a�on and inclusion Adjustment of language, �me, suppor�ng materials, mode of response 

and pair work.

Note for further use

Appendix 4. Worksheet template

A worksheet should lead the learner to professional decision-making. It should not be only a copy of informa�on from a 

tutorial or dic�onary. The recommended structure is concise and repeatable.

Table 94. Worksheet template.

Worksheet sec�on Ques�on or task for the learner

Professional context What problem or situa�on are we solving?

Key terms Which 5 to 8 terms from the dic�onary are relevant?

Indica�on For which client or situa�on is the procedure suitable?

Contraindica�on or cau�on When should the procedure not be performed, or when is increased 

cau�on needed?

Aids and environment Which aids are needed and what must be checked?

Nurse’s procedure What does the nurse do before, during and aFer the procedure?

Client educa�on How will you explain the procedure to the client in understandable 

language?

Safety and hygiene Which rule must not be omiPed?

Environmental point Where can unnecessary consump�on of material, water or energy be 

avoided?

Record or re0ec�on What should be recorded or re0ected on aFer the ac�vity?

Appendix 5. Case study template

Table 95. Case study template.
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Field Recommended content

Case �tle Short name of the situa�on.

Client situa�on Age category, general condi�on, reason for care, without iden�Gable 

personal data.

Procedure or context Selected spa, rehabilita�on or nursing situa�on.

Learner task What should the learner decide, explain, prepare or record?

Informa�on available Data that the learner can use for decision-making.

Risk or complica�on What must the learner recognise?

Expected output Procedure, explana�on, record, pa�ent-facing sentence or team 

communica�on.

Assessment criteria Professional accuracy, safety, communica�on, jus�Gca�on.

Link to SPA3 outputs Dic�onary, tutorial, worksheet, test, overview of facili�es.

Appendix 6. Role-play ac�vity template

Table 96. Role-play ac�vity template.

Role Task

Nurse or learner in the nurse role Explain the procedure, check understanding, maintain safety and 

respect privacy.

Client Ask a ques�on, express uncertainty or describe discomfort.

Observer Record what was professionally correct and what should be improved.

Teacher DeGnes the objec�ve, monitors safety boundaries and provides Gnal 

feedback.

Role-play prepara�on

Topic: Learning outcome: Key terms: Sensi�ve point: Safety point: Pa�ent-facing sentence: Observer checklist:

Appendix 7. Assessment rubric

Table 97. Universal rubric for SNC ac�vi�es.

Criterion Basic level Good level Advanced level

Professional accuracy The learner names the topic or 

term.

The learner explains the 

procedure or decision correctly.

The learner connects the decision 

with indica�on, risk and context.

Safety and hygiene The learner states one rule. The learner applies the rule in the 

situa�on.

The learner an�cipates risk and 

knows when to pass on 

informa�on.

Communica�on The learner gives basic 

informa�on.

The learner explains clearly and 

respecLully.

The learner adapts the message to 

the client and checks 

understanding.

Use of SPA3 outputs The learner Gnds the output. The learner uses the output for 

solving the task.

The learner combines several 

outputs and re0ects on their 

usefulness.

Re0ec�on The learner describes what they 

did.

The learner states what should be 

improved.

The learner proposes a speciGc 

improvement for next �me.

Appendix 8. Recommended use of the dic�onary by topic

Table 98. Dic�onary use by topic.

Teaching topic Recommended type of entries Follow-up task

Monitoring Diagnos�c and monitoring aids. Explain why and when the selected data are 

monitored.

Safety and hygiene Disinfec�on, protec�ve aids and waste 

handling.

Iden�fy one hygiene rule and one risk.

Mobility and posi�oning Posi�oning, mobility and transport aids. Propose a safe transfer or posi�oning 

procedure.

Hydrotherapy Hydrotherapy aids and devices. Formulate a pa�ent instruc�on before a 

procedure.

Thermotherapy and peloid treatment Heat, wraps and peloid aids. Iden�fy a contraindica�on or cau�on point.

Pa�ent educa�on Terms linked to regimen measures and 

communica�on.

Transform a professional term into a client-

facing sentence.

Environmental responsibility Disposable and reusable aids, water and 

material use.

Propose one safe measure against waste.
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Appendix 9. Recommended combina�ons of tutorial, worksheet, test and dic�onary

Table 99. Recommended combina�ons of SPA3 outputs.

Learning objec�ve Recommended combina�on Evidence

Understand a new topic Tutorial + dic�onary. Short summary and correctly used terms.

Apply knowledge to a situa�on Tutorial + worksheet. Completed case response.

Prac�se pa�ent educa�on Dic�onary + role-play + rubric. Pa�ent-facing sentence and observer 

feedback.

Verify understanding Test + short oral correc�on. Test result and explana�on of one error.

Connect with prac�ce Overview of facili�es + worksheet. Comparison or prac�ce-oriented re0ec�on.

Develop environmental responsibility Worksheet + dic�onary + re0ec�on. Safe resource-conscious procedure.

Appendix 10. Safety and hygiene checklist

Table 100. Safety and hygiene checklist.

Ques�on Yes / No Note

Is the learning ac�vity clearly separated from 

real clinical responsibility?

 / ☐ ☐

Are the aids clean, safe and suitable for the 

model ac�vity?

 / ☐ ☐

Is it clear which procedure is only simulated?  / ☐ ☐

Have contraindica�ons or cau�on points been 

discussed?

 / ☐ ☐

Has client privacy and dignity been included in 

the ac�vity?

 / ☐ ☐

Is there a clear procedure for discomfort, 

dizziness or uncertainty?

 / ☐ ☐

Does the ac�vity include a hygiene rule?  / ☐ ☐

Does the teacher know what will be assessed?  / ☐ ☐

Appendix 11. Pa�ent educa�on checklist

Table 101. Pa�ent educa�on checklist.

Ques�on Yes / No Example or note

Did the learner explain the purpose of the 

procedure?

 / ☐ ☐

Did the learner say what will happen step by 

step?

 / ☐ ☐

Did the learner use understandable language?  / ☐ ☐

Did the learner men�on what the client should 

report?

 / ☐ ☐

Did the learner check understanding?  / ☐ ☐

Did the learner respect privacy, modesty and 

possible uncertainty?

 / ☐ ☐

Did the learner state what follows aFer the 

procedure?

 / ☐ ☐

Appendix 12. Learner feedback

Table 102. Learner feedback form.

Ques�on Learner answer

Which topic or ac�vity helped me understand SNC bePer?

Which term or procedure was diOcult for me?

Which SPA3 output helped me most? Dic�onary, tutorial, worksheet, 

test or overview of facili�es?

What did I learn about safety or hygiene?

What pa�ent-facing sentence can I now use?
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Ques�on Learner answer

What do I s�ll need to prac�se?

Which safety rule do I take away from the lesson?

Appendix 13. Teacher feedback

Table 103. Teacher feedback form.

Area Teacher 9nding

Topic and SPA3 outputs used

What worked well

What was diOcult for learners

What material adjustments are needed

What evidence of learning was produced

Link to the next lesson or thema�c plan

Appendix 14. Model integra�on of SNC into a thema�c plan

Table 104. Model integra�on of SNC into a thema�c plan.

Subject or module SNC topic Learning outcome SPA3 output Assessment

Nursing Client monitoring before a 

procedure.

The learner selects a 

suitable item to monitor and 

jus�Ges its importance.

Dic�onary + worksheet + 

test.

Short scenario and rubric.

Clinical prac�ce Safe transfer of a client in 

spa opera�ons.

The learner describes fall 

risks and proposes a 

preven�ve procedure.

Dic�onary + observa�on 

sheet.

Checklist.

Communica�on in 

healthcare

Client educa�on before a 

procedure.

The learner explains the 

procedure in an 

understandable pa�ent-

facing sentence.

Role-play + dic�onary. Peer feedback.

ICT or voca�onal language Searching for and verifying 

informa�on.

The learner uses a digital 

resource and brie0y 

assesses its usefulness.

Tutorial + overview of 

facili�es.

Short annota�on.
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